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Abstract: This thesis examines how the vocabulary of Bl-level students can be expanded in a digital learning
environment through structured exposure, retrieval practice, and guided production. It argues that digital
flashcards, captioned video, electronic glosses, mobile tasks, and collaborative platforms are most effective when
integrated into a CEFR-aligned sequence of noticing, practice, recycling, and use. The paper proposes a practical
instructional model that develops lexical range, learner autonomy, retention, and communicative confidence in
blended and online language education settings for students.
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Introduction: The development of vocabulary is one of
the central conditions for successful language learning
at the B1 level. According to the CEFR global scale, a B1
learner is expected to understand the main points of
clear standard input on familiar matters and to produce
simple connected speech or writing on topics of
personal relevance. This level requires more than
memorizing isolated words: students need a workable
lexical range, the ability to infer meaning from context
and word parts, and enough control to use vocabulary
in speech and writing with reasonable confidence.[1] In
a digital environment, these goals can be approached
through repeated input, guided noticing, retrieval
practice, and meaningful use rather than through one-
time exposure alone. At the same time, digitalization
does not automatically improve vocabulary growth.
Students may spend many hours online and still remain
dependent on translation, fragmented recognition, or
passive consumption. For that reason, the educational
problem is methodological rather than technological:
teachers need to design digital learning as a structured
process that moves learners from noticing a new lexical
item to understanding it, recalling it, combining it with
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other words, and finally using it in communication. This
thesis argues that vocabulary development of Bl
students in a digital environment is most effective when
digital tools are into a CEFR-aligned,
pedagogically sequenced model

selection, multimodal

integrated
based on lexical
spaced

collaborative production, and reflective assessment.[2]

METHOD

input, recycling,

A methodological model for B1 vocabulary work should
begin with the profile of the learner. B1 students are no
longer beginners; they can work with familiar topics,
short authentic materials, and moderately complex
tasks, but they still need strong support when input is
dense, abstract, or lexically overloaded. Therefore, the
target vocabulary at this level should focus on high-
frequency words, useful collocations, common
academic and everyday expressions, and the lexical
patterns that help students describe experiences,
explain opinions, compare ideas, and solve routine
communicative problems.[3] The digital environment is
particularly suitable here because it allows teachers to
distribute exposure across time, combine text, audio,

and image, and return students to the same lexical
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items in several modes. Yet digital work must be
selective. If every unfamiliar word is highlighted,
learners lose focus; if none is highlighted, they often
miss the most useful items.

A second principle concerns the balance of learning
strands. Research on vocabulary teaching consistently
shows that lexical growth is strongest when input,
output, explicit focus, and fluency work support one
Bl
opportunities to meet vocabulary in understandable

another. In practical terms, students need
listening and reading, to study form and meaning
deliberately, to reuse words in speaking and writing,
and to increase speed and confidence through
repetition.[4] Digital platforms make this balance more
achievable than paper-only instruction. A learning
management system can host short texts, teacher-
made glosses, retrieval quizzes, discussion boards, and
audio tasks in one sequence. Mobile devices extend
practice beyond class hours, while spaced repetition
systems allow students to review vocabulary in intervals
that favor retention over cramming. In this sense,
digitality is not a substitute for pedagogy; it is a medium
that can reinforce a sound pedagogical design. One of
the most effective tools for B1 lexical development is
digital flashcard practice. Empirical studies with
university learners have shown that mobile-assisted
digital flashcards can outperform traditional word lists
and can match or exceed paper flashcards when
learners use them regularly and over time.[5] Their
advantage is not merely novelty. Good digital flashcard
systems support spaced repetition, immediate
feedback, multiple encounters with the same item, and
easier self-monitoring. For B1 students, however,
flashcards should not be limited to single-word
translation pairs. The more pedagogically sound option
is to include collocations, short example sentences,
word families, pronunciation support, and prompts for
active recall. A card should help the learner remember
how the word behaves, not only what it means. For
example, instead of teaching the isolated adjective
responsible, the teacher can present be responsible for,
take responsibility, and a short sentence connected to
the This

transforms vocabulary learning from simple recognition

student’s real communicative world.

into usable lexical competence.

A second important resource is digital reading with

electronic glosses. Studies in digital reading
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environments show that electronic glosses are
especially useful when they encourage learners first to
infer meaning from contextual evidence and then to
confirm that inference with a definition or example.[6]
This matters for B1 students because inferencing is
already part of their expected language profile, but it
remains unstable without guidance. If glosses appear
too early, learners click before they think. If glosses
never appear, many misunderstand the word and move
on. The best instructional design is therefore graduated
support: students first predict meaning from the
sentence, nearby lexical clues, word parts, or topic; only
then do they open a gloss containing a concise
explanation, a synonym, or a model phrase. Such a
sequence strengthens both strategic competence and

lexical retention.

Captioned video is another powerful component of
digital vocabulary instruction. Reviews of audiovisual
research indicate that on-screen text generally supports
vocabulary learning, and in many cases captions in the
target language are more helpful than subtitles in the
first language because captions connect sound, spelling,
Bl
captioned videos are valuable because they expose

and meaning directly.[7] For learners, short
students to authentic pronunciation, intonation, and
contextualized vocabulary while reducing listening
anxiety. Yet captioned materials must be chosen
carefully. If the video is far below the learners’ level,
captions add little; if it is far above their level, captions
cannot compensate for heavy overload. For this reason,
teachers should select short clips on familiar themes,
preteach only the most essential lexical items, and use
captions as a support for noticing rather than as a
substitute for processing. Productive follow-up is
should

comment, or respond using the target words after

crucial:  students summarize, compare,

viewing.

Based on these principles, a practical instructional
sequence for B1 vocabulary development in a digital
environment may be organized into five stages. The first
stage is lexical selection. The teacher chooses eight to
twelve target items for a weekly module and prioritizes
not only individual words but also collocations,
formulaic expressions, and common patterns of use.[8]
The second stage is noticing. Students encounter the
items in a short text, captioned video, podcast excerpt,

or infographic and complete prediction tasks that
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activate background knowledge. The third stage is
guided clarification. Here the learners use glosses, mini-
definitions, word-part analysis, or teacher prompts to
confirm meanings and forms. The fourth stage is
controlled retrieval. Students complete low-stakes
quizzes, digital flashcards, matching tasks, gap fills, or
short oral prompts that require recall rather than simple
recognition. The fifth stage is communicative transfer.
Learners use the same items in pair discussion, voice
messages, collaborative writing, forum posts, or
reflective journals. This last step is decisive because
vocabulary becomes active only when students retrieve
it for their own meanings. Such a sequence should also
include planned recycling. Research on incidental and
intentional vocabulary learning shows that repeated
encounters distributed over time lead to stronger
retention than massed exposure in a single session.[9]
For that reason, teachers should revisit the same lexical
items after several days and again after one or two
weeks through varied tasks. In a digital environment this
is relatively easy to organize. A platform can
automatically resurface flashcards, send review quizzes,
reopen discussion prompts, or assign short cumulative
speaking tasks. Students may first meet a word in a
captioned video, then review it through flashcards, later
see it in a reading text, and finally use it in a
collaborative writing task. This kind of spiraled contact
is especially appropriate for B1 learners, whose lexical
knowledge is often partial: they may recognize a word
in one context but fail to retrieve it in another. Recycling
across modes helps transform fragile recognition into
flexible use.

Assessment in a digital environment should also reflect
the difference between receptive and productive
vocabulary. If teachers test only matching or multiple-
choice formats, students may appear to know more
words than they can actually use. A stronger
assessment model combines several measures: quick
quizzes for form-meaning links, sentence completion
for collocation control, short oral tasks for spontaneous
retrieval, and mini-writing tasks for contextual use.[10]
Digital portfolios are especially useful at B1 because
they can store voice recordings, short paragraphs, self-
corrections, and vocabulary logs over time. This allows
the teacher to see whether a student has merely
encountered a word or has begun to use it accurately
and appropriately. Self-assessment can be added as

International Journal of Pedagogics

well. Students can rate whether they can recognize a
word, explain it, use it in a sentence, and use it in
discussion. Such reflection supports autonomy and
makes lexical growth visible.

The teacher’s role remains central in this model. In a
digital environment, students have easy access to apps,
videos, dictionaries, translators, and Al tools, but access
does not equal learning. The teacher decides what
counts as useful vocabulary, how much support is
necessary, when to reduce support, and how to connect
lexical items to communicative goals.[11] The teacher
also protects learners from common digital risks:
fragmented attention, overreliance on translation,
mechanical clicking through flashcards, and the illusion
of mastery created by recognition tasks. For B1 students
in particular, digital tasks should be short, purposeful,
and cumulative. They must encourage strategy use and
actual language production rather than passive screen
time. Another important condition is social interaction.
Vocabulary grows more robustly when students
negotiate meaning, compare choices, and explain their
ideas to others. Therefore, digital learning should
include collaborative elements such as shared
documents, peer comments, pair voice messages, and
discussion forums.[12] Research on mobile-assisted
vocabulary learning has shown that peer scaffolding can
improve persistence and the amount of vocabulary
learned, while collaborative digital storytelling research
also points

development and learner attitudes. These findings

to positive effects on vocabulary
suggest that vocabulary in digital settings should not
remain an individual memorization activity only. It

should become a shared communicative resource.

A further advantage of digital vocabulary learning at B1
is the possibility of building learner autonomy in visible
ways. When students keep a digital vocabulary
notebook, record example

tag words by topic,

sentences, and monitor which items move from
recognition to active use, they begin to understand
vocabulary learning as an ongoing process rather than
as preparation for a single test.[13] This is pedagogically
significant because B1 learners often plateau: they
understand more than they can say, and they
repeatedly fall back on a narrow lexical core. Digital
tracking tools can reduce this plateau effect by making
review habits concrete. However, autonomy should be

trained, not assumed. Teachers need to model how to
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select useful items, how to avoid copying machine
translation without analysis, and how to judge whether
a word is worth learning for current communicative
needs.

CONCLUSION

In conclusion, the development of B1 students’
vocabulary in a digital environment depends less on the
presence of technology than on the quality of
instructional design. Digital tools are most effective
when they are used to support a balanced cycle of
noticing, clarification, retrieval, recycling, and
communicative transfer. At the Bl level, this means
selecting useful lexical units, combining multimodal
input with deliberate focus, and ensuring that students
repeatedly use new vocabulary in speech and writing.
Digital flashcards, electronic glosses, captioned video,
and collaborative platforms can all contribute to this
process, but only when they are integrated into a

coherent methodological framework.

The proposed model shows that digital environments
can strengthen vocabulary growth in four major ways:
they expand exposure beyond the classroom, support
spaced repetition, increase opportunities for feedback
and self-regulation, and make productive practice
easier to organize. At the same time, teachers must
prevent overload, passive consumption, and
dependence on translation. For students at the Bl
stage, vocabulary development is a transition from
basic survival language to more confident, connected,
and flexible communication. Properly designed digital
instruction can accelerate this transition and help
learners build the lexical competence required for

further academic and communicative progress.
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