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Abstract: In contemporary secondary education, English classes are expected to perform a broader pedagogical
function than the transmission of grammatical knowledge and lexical stock. They increasingly serve as a space
where adolescents develop communication, cooperation, critical thinking, self-management, decision-making,
empathy, creativity, and digital responsibility. International educational frameworks define life skills as adaptive
and transferable capacities that help young people respond effectively to academic, social, and personal
challenges, while current language pedagogy emphasizes meaningful communication, learner agency, and
authentic problem-solving. This article examines modern techniques for enhancing life skills among 10th—11th
grade students in school English classes. The discussion argues that communicative language teaching, task-based
instruction, project-based learning, social and emotional learning integration, discussion-based pedagogy,
collaborative digital work, reflective practice, and competency-oriented assessment create favorable conditions
for life-skill formation in late adolescence. Particular attention is given to the specific needs of upper secondary
learners, whose cognitive maturity, social identity formation, career orientation, and increasing autonomy require
a more complex, dialogic, and real-world model of English teaching.

Keywords: Life skills, English language teaching, secondary school, 10th—11th grade students, communicative
competence, task-based learning, project-based learning, social and emotional learning, critical thinking,
collaboration, learner autonomy, formative assessment, digital literacy.

Introduction: The educational significance of life skills ~attitudes, and values, and UNESCO’s recent policy

has increased substantially in the twenty-first century ~8Yidance on social and emotional learning connects

because schooling is no longer judged only by how educational quality with emotional, relational, and civic

much subject knowledge students memorize, but also ~ dimensions of learning. [4], [5] These developments

by how effectively they can communicate, cooperate indicate that life skills are no longer peripheral additions

to schooling; they have become central educational

regulate themselves, solve problems, and make

outcomes. English lessons occupy a particularly

responsible decisions in changing social contexts. The

World Health Organization has long defined life skillsas  Strategic place within this shift because language

abilities for adaptive and positive behaviour that enable  €arning naturally involves interaction, perspective-

individuals to deal effectively with the demands and
challenges of everyday life, while UNICEF frames them
as capacities that help adolescents make healthy
choices, resist negative pressures, and build resilience.
[1], [2], [3] Parallel to this, the OECD Learning
Framework 2030 emphasizes student agency, well-
and the skills,

being, integration of knowledge,

International Journal of Pedagogics

taking, interpretation, negotiation of meaning, and
expression of personal and social identity. For upper
secondary students, who are approaching graduation
and adult responsibilities, English classes can therefore
function as one of the most suitable curricular spaces
for structured life-skill development.
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In many schools, however, English instruction remains
textbook
dependence, teacher-centered explanation, and an

constrained by examination pressure,
overemphasis on discrete grammar items or translation
exercises. Such practices may produce short-term gains
in test familiarity, yet they often fail to cultivate the
broader competencies that adolescents need in actual
Richards
argues that communicative language teaching emerged

communication and social participation.
precisely as a response to approaches that privileged

structural knowledge over meaningful use, and
contemporary methodology continues to stress that
learners require opportunities to interact with language
in purposeful, socially grounded contexts. [6] Nunan
similarly positions task-based teaching as a learner-
centered and experiential model in which students use
language to accomplish meaningful goals rather than
merely display formal correctness. Harmer’s work also
demonstrates that effective English teaching requires
balanced attention to language systems, skills work,
student engagement, learner autonomy, and classroom
interaction. [8] Consequently, the modernization of
school English teaching is not reducible to adding
technology or changing activity format. It requires a
pedagogical reorientation in which English becomes a
medium for thinking,

cooperating, presenting,

reflecting, and creating.

A sound model of life-skill enhancement in English
classes begins with a clear understanding of which skills
should be prioritized in upper secondary education.
International and pedagogical frameworks converge
several clusters: critical

around communication,

thinking, problem-solving, collaboration,  self-
awareness, self-management, empathy, responsible
decision-making, creativity, and adaptability. [1], [2],
[4], [7] In upper secondary English classrooms, these
broad

observable

categories can be translated into more

classroom outcomes. Communication

includes not only speaking fluently, but also listening

attentively, asking clarifying questions, presenting

arguments coherently, and adjusting language

according to audience and purpose. Collaboration
involves role conflict

turn-taking, distribution,

accountability, and shared product
Critical

inference,

management,

construction. thinking appears in source

evaluation, comparison of viewpoints,

evidence-based reasoning, and resistance to simplistic
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conclusions. Self-management includes planning tasks,
meeting deadlines, coping with performance anxiety,
and revising one’s work after feedback. Empathy and
social awareness emerge when students interpret
emotional tone, consider alternative perspectives, and
ridicule or
intolerance. For this reason, life skills should not be

discuss human problems without
taught as isolated moral slogans at the margins of the
lesson. They should be embedded into task design,
interaction patterns, assessment criteria, and topic
selection, so that students repeatedly practice them

through the medium of English.

One of the most effective techniques for developing life
10th-11th grade
communicative teaching.

classes s
Its
lies in shifting attention from

skills in English

language central
pedagogical value
language as an object of passive analysis to language as
an instrument of purposeful interaction. According to
Richards,

meaningful communication, functional language use,

communicative teaching prioritizes
fluency, and the learner’s ability to negotiate meaning
in real or realistic contexts. [6] In practical school terms,
this means that students should regularly participate in
information-gap activities, opinion exchanges, mini-
negotiations, role-plays, interviews, peer teaching, and
structured problem discussions. For example, instead of
completing isolated grammar exercises on modal verbs,
students can conduct a class council simulation on
school rules, using language of advice, obligation,
Such a
speaking

suggestion, and compromise. lesson

simultaneously  develops confidence,

respectful  disagreement, decision-making, and
persuasive communication [7]. A lesson on media
vocabulary may be transformed into a panel discussion
on cyberbullying or fake news, where learners must
distinguish evidence from opinion and articulate
The life-skill
communicative teaching lies in its dialogic structure:
but

appropriately, strategically, and ethically. For upper

responsible positions. advantage of

students learn to speak not only correctly,

secondary learners, whose future academic and
professional lives will depend heavily on oral and

written communication, this shift is pedagogically

decisive.
METHODS
Task-based language teaching constitutes a more
advanced and highly productive extension of
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communicative methodology. Nunan defines tasks as
classroom work in which learners use the target
language to comprehend, manipulate, produce, or
interact while focusing principally on meaning rather
than form. [8] The life-skill strength of task-based
teaching lies in the fact that it organizes learning around
purposeful completion rather than teacher explanation.
Upper secondary students may be asked to solve a
travel emergency, design a healthy lifestyle plan for
exam season, compare two job offers, prepare a school
campaign against online harassment, or create
guidelines for responsible digital communication [9]. In
each case, language is mobilized for a concrete social or
cognitive purpose. This type of lesson develops
planning, time

problem-solving, management,

negotiation, and collective responsibility, because
students must coordinate information, distribute roles,
resolve disagreement, and produce an outcome. It also
improves resilience, since authentic tasks usually
contain ambiguity and do not vyield a single

predetermined answer. From a developmental
standpoint, such ambiguity is educationally valuable for
adolescents: it requires them to tolerate uncertainty,
justify choices, and revise initial assumptions. When
task cycles include preparation, performance, feedback,
and reflection, the lesson supports not only linguistic
growth but also metacognitive awareness and self-
this task-based

transforms the English class into a rehearsal space for

regulation. In way, instruction

intelligent action in real life.

Project-based learning is particularly suitable for 10th—
11th grade students because it corresponds to their
need for autonomy, relevance, and visible achievement.
Research by Sun and Zhu on project-based language
teaching in high school EFL settings found positive
effects on students’ key competences, especially in
extracting and summarizing information, describing and
interpreting, synthesizing and applying knowledge,
reasoning with evidence, and creating and imagining.
[8] These findings are highly significant for life-skill-
oriented English teaching because they show that
extended projects can integrate linguistic performance
with higher-order thinking. In practice, a school English
teacher may assign projects such as producing a
bilingual community guide, designing a campaign on
mental health awareness, creating a podcast series on
conducting interviews about local

youth issues,
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environmental problems, or preparing a career-
readiness portfolio in English. Such projects demand
long-term planning, peer coordination, source analysis,
drafting, revision, and public presentation. They also
create authentic reasons to read, write, speak, and
listen. Unlike short textbook tasks, projects generate a
fuller educational cycle: students identify a problem,
gather information, evaluate alternatives, construct a
product, present it to an audience, and reflect on the
process. Through this cycle they acquire persistence,
accountability, creativity, leadership, and self-
confidence. The teacher’s role correspondingly changes
from transmitter to facilitator, consultant, and quality
monitor, which is
secondary learners’ developmental need for guided

independence.

more consistent with upper

Another indispensable modern direction is the
integration of social and emotional learning into English
teaching. CASEL identifies self-awareness, self-

management, social awareness, relationship skills, and
responsible decision-making as core competency areas,
while UNESCO's policy guidance stresses SEL as a means
to improve academic achievement, well-being,
classroom relationships, and social inclusion. [5] For
English classes, this means that language work can be
deliberately designed to include emotional vocabulary,
reflection on values, perspective-taking, and respectful
interaction routines. For instance, students may write
reflective journals about stress before examinations,
discuss scenarios involving peer pressure, interpret
emotions and motives in literary characters, or practice
language for apology, reassurance, disagreement, and
support. Such activities strengthen emotional literacy
and reduce the artificial separation between cognitive
learning and personal development. For adolescents,
this integration is pedagogically significant because
language anxiety, fear of mistakes, social comparison,
and emotional volatility often affect classroom
participation. An SEL-informed English class creates a
safer discursive environment in which learners are more
willing to speak, collaborate, and take intellectual risks.
The result is not sentimentalization of the lesson, but
improved communicative readiness and healthier
participation. When students learn how to express
uncertainty, disagreement, frustration, gratitude, or
empathy in English, they are simultaneously improving

language repertoire and relational competence.
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Discussion-based  pedagogy, including debates,

seminars, deliberative circles, and case-study analysis, is
life-skill
potential. Upper secondary learners are intellectually

another modern technique with strong
capable of handling controversial and multi-perspective
issues, provided the teacher frames them responsibly.
Topics such as artificial intelligence in education, school
uniforms, part-time work for teenagers, ecological
responsibility, celebrity influence, migration, or privacy
on social media can generate meaningful English use
while cultivating argumentation and ethical judgment.
The educational value of discussion lies not merely in
oral practice, but in requiring students to formulate
claims, provide reasons, evaluate evidence, anticipate
objections, and listen carefully to counterarguments [9].
critical thinking and
properly
moderated discussion teaches emotional restraint and

These operations develop

democratic communication. In addition,
respect for difference, which are essential life skills in
pluralistic societies. To increase inclusiveness, teachers
may employ structured protocols: think-pair-share,
fishbowl
evidence cards, or reflection sheets after debate. Such

discussion, rotating spokesperson roles,
scaffolding prevents stronger speakers from dominating
and trains all students to contribute substantively. In
examination-oriented systems, discussion is sometimes
dismissed as time-consuming; yet this judgment
overlooks its high transfer value. Students who can
interpret texts critically, defend ideas coherently, and
interact civilly are better prepared not only for language
assessments but also for university study, interviews,
and public life.

Digital pedagogy also offers major opportunities for life-
skill enhancement when used critically rather than
superficially. Harmer’s later methodological orientation
recognizes that modern English learning takes place in a
digitally mediated environment, but educational value
depends on how tools are pedagogically framed. [8] For
10th—11th grade students, digital English tasks can
support collaboration, creativity, media literacy, and
self-direction if they move beyond passive slide
preparation. Students may create short informational
videos, collaborative blog posts, podcast interviews,
digital posters, annotated reading responses, or online
surveys whose results are later discussed in class. These
activities combine language production with planning,
audience and technological

editing, awareness,
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responsibility. Yet the crucial life-skill gain lies in critical
digital
information, distinguish reliable from manipulative

literacy: students should learn to verify

content, cite sources, protect privacy, and
communicate respectfully online. English classes are
well suited to this work because much digital
information is available in English and because students
already encounter global media discourse through the
language. Therefore, the teacher should not simply “use
technology” as a sign of modernization. The teacher
should design digital tasks that require evaluation,
reflection, and accountability. In this model, digital
competence becomes inseparable from responsible

citizenship and independent learning.

Collaborative learning deserves separate attention
because many life skills emerge only in interaction with
peers. Group work is often used mechanically in
classrooms, yet when carefully structured it becomes
one of the methods for

strongest cultivating

cooperation, leadership, negotiation, and mutual
responsibility. Effective collaboration requires more
than seating students together. It demands explicit role
design, interdependence, shared criteria, and post-task
reflection. In an English lesson, students may work in
editorial teams, research groups, peer-feedback
partnerships, or simulation committees. Each member
may carry a defined responsibility such as facilitator,
language monitor, evidence collector, designer, or
presenter. Through such structure, learners practice
accountability and learn that successful outcomes
depend on coordinated effort rather than individual
display. Collaboration also supports social awareness
because students encounter differences in pace,
confidence, opinion, and style. If the teacher includes
brief reflective questions after group tasks—What
the What
misunderstanding? How did we solve disagreement? -
then

conscious skill development. This reflective dimension

helped team work well? created

interpersonal experience is converted into
is essential. Without it, group work may remain only a
classroom arrangement; with it, the lesson becomes a
site of social learning. For adolescents preparing for
higher education and employment, where teamwork is
increasingly expected, this pedagogical function is

highly relevant.

Reflective practice is another modern technique that
strengthens life skills through internalization. Many
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students complete English tasks without adequately
understanding how they learned, why they struggled, or
which communicative strategies proved effective.
Reflection addresses this gap by helping learners
analyze their own performance, emotional responses,
and development trajectories. In upper secondary
classes, reflection may take the form of learning
journals, exit tickets, self-evaluation checklists, portfolio
brief
presentations. Students can be asked not only what

commentary, or audio reflections after
they learned linguistically, but how they managed time,
responded to disagreement, overcame hesitation, or
This  approach develops

metacognition, self-awareness, and responsibility for

improved clarity.

learning. It also aligns closely with the broader
educational notion of agency emphasized in OECD
frameworks. [4] A student who can say, “I interrupted
others too often during the debate,” “I relied on
memorized phrases instead of responding naturally,” or
“Our team succeeded because we divided the research
early,” is already demonstrating life skills of self-
observation and strategic adaptation. Reflection is
especially important for adolescents, because it helps
convert episodic classroom activity into personal
growth. When combined with formative feedback from
teachers and peers, it builds habits of revision rather
than passive reception of grades.

RESULTS AND DISCUSSION

A modern life-skill-oriented English classroom also
requires reconsideration of assessment. Traditional
recall, controlled

tests usually privilege discrete

grammar manipulation, or short reading
comprehension, whereas life skills become visible
mainly in performance, process, and judgment. This
does not mean that formal language assessment should
be abandoned. It means that assessment should be
broadened to include presentations, group products,
debates, portfolios, project reports, peer assessment,
self-assessment, and teacher observation rubrics. Such
instruments can measure both language achievement
life skills,

transparent. For example, an oral presentation rubric

and related provided the criteria are

may include clarity of message, evidence use, audience
engagement, time management, and response to
questions. include

A group project rubric may

cooperation, task completion, originality, source

credibility, and reflection. This makes assessment more
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educationally honest, because it evaluates what
students actually do with language in meaningful
contexts. It also encourages students to value process
quality, not merely final scores. In upper secondary
settings, where assessment strongly shapes classroom
priorities, this shift is decisive. If only grammar tests
count, life skills will remain rhetorical. If performance
and reflection also count, students begin to understand
that responsible communication, collaboration, and

critical reasoning are integral to academic success.
CONCLUSION

The analysis demonstrates that modern English
teaching for 10th-11th grade students should be
understood as a dual educational enterprise: it develops
language competence and, at the same time, cultivates
life skills essential for contemporary social, academic,
and professional life. International frameworks from
WHO, UNICEF, OECD, and UNESCO show that life skills,
agency, emotional competence, and responsible
decision-making are now central educational priorities
rather than supplementary concerns. [1], [2], [3], [4], [5]
Within this broader shift, English classes possess
exceptional pedagogical potential because they are
inherently communicative and can easily incorporate
authentic themes, collaborative tasks, reflective
practice, and public expression. When teachers rely on
task-based instruction,
project-based learning, SEL integration, digital literacy

tasks, structured discussion, and formative assessment,

communicative teaching,

the classroom becomes an environment where
students practice not only English, but also autonomy,
empathy, judgment, resilience, and cooperation.

For upper secondary learners, this transformation is
particularly important because late adolescence is the
period in which school learning should prepare students
adult complex
environments. English lessons that remain limited to

for participation in increasingly
rule explanation and mechanical exercise underuse the
developmental possibilities of the subject. English
that

communication, evidence-based reasoning, reflective

lessons engage students in purposeful
collaboration, and socially relevant problem-solving
produce deeper educational outcomes. Therefore, the
modernization of school English teaching should not be
measured only by the presence of technology or
fashionable terminology, but by the degree to which
classroom practice enables students to think critically,
17
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interact responsibly, and act competently in real life

through language. From this perspective, life-skill

development is not an external addition to English

teaching; it is one of its most meaningful contemporary

purposes.
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