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Abstract: The present study highlights the pedagogical value of project-based learning (PBL) as an effective and 
theoretically grounded approach to foreign language education in contemporary higher education contexts. 
Drawing on sociocultural theory and activity theory, the article demonstrates that learning within PBL is 
fundamentally social, collaborative, and goal-oriented. Through meaningful interaction, shared responsibility, and 
engagement in authentic tasks, learners internalize language as a tool for communication, inquiry, and problem-
solving. 
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Introduction: As modern pedagogy continues to 

develop, foreign language teaching now requires the 

integration of innovative approaches, advanced 

methods, and digital technologies. In an environment 

where information and communication technologies 

are rapidly evolving and learners actively use various 

mobile devices and online resources in their daily lives, 

traditional lessons can no longer ensure the 

effectiveness of the educational process. 

In this regard, the need to apply interactive pedagogical 

technologies, communicative approach–based classes, 

competency-oriented tasks, and project-based 

teaching methods in the educational process is 

increasing. These methods enhance students’ cognitive 

ability and develop their independent thinking, 

problem-solving skills, creative approaches, and 

practical communicative competencies. As a result, the 

process of teaching a foreign language is not only a 

means of acquiring linguistic knowledge but also 

emerges as a complex educational process that 

contributes to the formation of students’ personal, 

social, cultural, and professional competencies. 

Importantly, the study emphasizes the role of PBL in 

developing socio-cultural competence. By engaging in 

collaborative tasks, intercultural communication, and 

the exploration of global and local issues, learners gain 

cultural awareness, tolerance, and the ability to 

represent their own cultural identity in a foreign 

language. This dimension is particularly relevant in the 

context of English as a global language and in preparing 

students for effective participation in the international 

academic and labor markets. 

Today, the project method is considered one of the 

most popular approaches worldwide, as it enables 

learners to collaboratively apply theoretical knowledge 

to solve real-life problems. In recent years, this 

technology has also been increasingly used in foreign 

language teaching. The main goal of foreign language 

instruction is to develop learners’ communicative 

activity—that is, to shape their practical 

communication skills in the target language. Project 

activities allow students to participate as authors and 

creators, enhancing their creative potential, 

broadening their worldview, and significantly enriching 

their knowledge. 

METHODS  

John Dewey (1859–1952), an American philosopher, 

psychologist, and educator, is recognized as the 

pedagogical founder of the project method. He was the 

scholar who, a century ago, proposed the idea of 

organizing education based on the learner’s active, 

goal-oriented activity and in accordance with their 

personal interests. Comprehensive elaboration of the 

project method was provided in the works of W. H. 
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Kilpatrick and E. Collings (USA). When implementing 

the project method, learners find themselves in various 

real-life situations, encounter difficulties, and 

overcome them using their existing life experience as 

well as the knowledge necessary to achieve the set 

practical goal. The curriculum is not developed in 

advance; instead, it is created by the children together 

with the teacher, and the topics for study are drawn 

from the surrounding reality. 

Fried-Booth in his book “Project Work” suggests a more 

teacher-directed example suitable for junior learners at 

an elementary level, in which they are asked to collect 

food labels or wrappings from tins, cartons, packets, 

etc. for a period of a week. These are used to create a 

wall display with a map of the world illustrated with the 

labels, which are attached to the relevant countries of 

origin and export with coloured threads and pins. The 

map is then used for oral practice and controlled 

writing. Another scientist, Haines, in “Projects for the 

EFL Classroom” considers four types of project work, 

namely: informational and research projects, survey 

projects, production projects, and performance and 

organizational projects. 

According to Gift Chidi-Onwuta and others Project-

Based Learning (PBL) is regarded as a response to 

educators’ and researchers’ concerns about enabling 

learners to develop genuine understanding of subject 

matter rather than merely preparing for examinations. 

Over recent decades, studies have employed PBL to 

explore the relationship between students’ 

motivational orientations and their cognitive 

engagement in academic tasks (Nolen, 1988; Pokay & 

Bloomfeld, 1990; Pintrich & De Groot, 1990). Scholars 

have also identified PBL as an approach that 

encourages student collaboration, connects knowledge 

across multiple disciplines and supports 

interdisciplinary learning and increases learner 

motivation while fostering self-directed learning 

(Hmelo-Silver, 2004). Furthermore, when learners 

assume responsibility for their own learning and are 

given autonomy in demonstrating their understanding, 

they show greater motivation to complete tasks and 

develop research methodology skills, particularly in 

community-based projects. PBL was easily advocated 

to replace the traditional teaching approach which 

made learners passive rather than active engagers and 

inquirers in learning and their performance below their 

achievement scores in the final exam (Lee, I. 2002).  

The main objectives of using the project method in 

higher education include the following: 

1. Developing students’ research competencies. 

Project activities enable students to conduct scientific 

inquiry within their field of specialization, apply existing 

knowledge and methods to solving practical tasks, and 

develop independent analytical thinking skills. 

2. Enhancing in-depth knowledge and interest in 

their professional field. 

By studying real problems and proposing solutions, 

students gain deeper knowledge in their area of 

specialization and strengthen their professional 

competencies. 

3. Demonstrating professional communicative 

competence in a foreign language. 

During the project process, presenting in a foreign 

language and working with academic texts significantly 

improves students’ ability to use the foreign language 

in practical and professional contexts. 

4. Preparing students for high levels of 

independence, responsibility, and social maturity. 

The project method develops students’ soft skills such 

as teamwork, leadership, task distribution, time 

management, and taking responsibility. This prepares 

them for professional activity, the requirements of a 

market economy, and social life. 

5. Improving socio-cultural competence. 

Joint activities, intercultural communication, studying 

international experiences, and seeking solutions within 

different socio-cultural contexts equip students with 

competencies such as tolerance, cultural sensitivity, 

global citizenship, and intercultural communication. 

This, in turn, creates a foundation for their successful 

participation in the global labor market.  

PBL has become increasingly prevalent across diverse 

educational levels and instructional contexts (Beckett, 

2005). From a theoretical standpoint, PBL aligns closely 

with sociocultural and ecological approaches to 

learning. Within this perspective, Sociocultural Theory 

(SCT), as articulated by Lantolf and Beckett (2009), 

conceptualizes human cognitive development as 

emerging through active participation in socially 

mediated practices and the internalization of culturally 
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constructed tools and forms of mediation. SCT places 

social interaction at the core of the learning process. In 

particular, its subsidiary framework, Activity Theory, 

emphasizes that learning is driven by purposeful, goal-

directed activities that are structured and carried out 

within a social context (Lantolf & Beckett, 2009). 

Project work contributes to preparing learners for 

effective participation in the global labor market. 

Firstly, it facilitates the integration of a foreign 

language into the learner’s overall communicative 

competence by linking language use to personal 

experiences and real-life contexts. This approach 

promotes the development of diverse communicative 

skills, encourages learners to draw on knowledge from 

other subject areas, and offers opportunities to express 

ideas related to aspects of their own lives. Secondly, 

project work increases the relevance of language 

learning to learners’ practical needs. When students 

use English to interact with other speakers, they are 

naturally expected to discuss familiar topics such as 

their home, family, or local community. Through 

project-based activities, learners practice the language 

and factual content that are most meaningful and 

useful for them as language users. Additionally, the 

close relationship between language and culture plays 

a crucial role in language education. Learning a foreign 

language provides valuable opportunities to explore 

other cultures, and as English functions as a global 

language, it should serve not only to describe English-

speaking cultures but also to communicate and share 

one’s own cultural identity with the wider world. 

RESULTS AND DISCUSSION  

Numerous studies on project-based learning (PBL) have 

examined its impact on learners’ attention to linguistic 

form and writing accuracy. Thitivesa (2014) reported 

that 38 university students engaged in collaborative 

project work demonstrated substantial improvements 

in the formal aspects of academic writing. Through 

peer revision, students achieved higher scores in 

mechanics—such as spelling, punctuation, 

capitalization, and paragraphing—as well as in 

language use, including word order, verb tense, and 

subject–verb agreement, particularly at the sentence 

level. 

Similarly, Al-Rawahi and Al-Mekhlafi (2015), in their 

investigation of online collaborative project-based 

language learning (PBLL) in an Intermediate Academic 

English context, identified positive developments in 

students’ writing performance. These improvements 

were evident in learners’ ability to recall and apply 

grammatical rules, organize paragraphs more 

effectively, produce longer written texts, and employ a 

broader lexical range. 

Further evidence was provided by Kovalyova, Soboleva, 

and Kerimkulov (2016), who found that PBL 

contributed to enhancements in grammatical 

competence in both speaking and writing, notably 

through the use of diverse speech patterns and 

structural models. Grant (2017) likewise observed 

increased learner attention to form, attributing this 

outcome to formative feedback received during PBL 

activities, which focused on the appropriacy of 

language use, grammatical accuracy, and vocabulary 

selection.  

In another skills-based PBL study, undergraduate 

students at Khon Kaen University also perceived PBL 

pos itively and recognized its value and benefits 

(Srikrai, 2008). Contrary to these studies, others which 

targeted the learning of language through PBL had 

more negative results. In line with what Beckett and 

Slater (2005) proposed in their Project Framework, it 

appears that PBL works better when implemented as 

an integrative approach to language, content, and 

skills. That is, PBL inherently provides the oppor tunity 

to build language, as language is the tool through which 

students understand the knowledge and skills 

developed in a project. 

Finally, Affandi and Sukyadi (2016) demonstrated 

statistically significant differences between pretest and 

posttest scores in students’ argumentative essays 

following the implementation of PBL. Using Heaton’s 

(1991) writing assessment criteria—encompassing 

content, organization, language use, vocabulary, and 

mechanics—the study confirmed the positive effect of 

project-based instruction on multiple dimensions of 

academic writing.  

CONCLUSION 

In response to the growing demands of digitalization, 

globalization, and learner-centered instruction, PBL 

emerges as a powerful means of integrating linguistic 

knowledge with communicative practice, critical 

thinking, and socio-cultural development. Project work 

not only supports the development of grammatical 
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accuracy and writing quality, as evidenced by 

numerous empirical studies, but also enhances 

learners’ motivation, autonomy, and ability to transfer 

knowledge across disciplines. 

The reviewed findings confirm that PBL contributes 

significantly to improving learners’ attention to 

linguistic form, writing organization, vocabulary range, 

and overall language proficiency when implemented as 

an integrative approach that combines language, 

content, and skills. At the same time, project-based 

instruction fosters essential soft skills, including 

teamwork, leadership, time management, and 

independent decision-making, which are crucial for 

students’ academic success and future professional 

activity. 

In conclusion, project-based learning represents a 

holistic and flexible instructional approach that aligns 

with modern educational goals and sociocultural 

theories of learning. Its systematic integration into 

foreign language teaching can enhance not only 

linguistic and academic outcomes but also learners’ 

personal, social, and socio-cultural competencies, 

thereby ensuring a more meaningful, relevant, and 

sustainable language learning experience 
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