O0SCAR PUBLISHING

ervices

International Journal of Pedagogics

Vol.05 Issue08 2025
236-239
10.37547/ijp/Volume05Issue08-58

Promoting Cultural Awareness Through Authentic Films and

Series in English Classes

Turdimuratova Aysanem

Doctoral student of Nukus state pedagogical institute, Uzbekistan

Received: 11 June 2025; Accepted: 14 July 2025; Published: 31 August 2025

Abstract: In the era of globalization, English is not only a tool for communication but also a gateway to intercultural
understanding. Traditional language teaching methods, while effective for grammatical and lexical mastery, often
fail to address the socio-cultural dimensions of communication. Authentic films and television series, as cultural
texts, offer learners opportunities to observe real-life interactions, values, and worldviews in ways that textbooks
cannot provide. This article explores the pedagogical benefits and challenges of integrating films and series into
English language classes, focusing on their role in developing intercultural communicative competence (ICC). The
article concludes that films and series, when critically mediated, represent powerful resources for preparing
learners to navigate multicultural communication in a globalized world.
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Introduction:

In the 21st century, English has become the global
lingua franca, serving as the medium of communication
in politics, business, science, and culture. However,
mastering English today extends far beyond
grammatical accuracy and lexical knowledge. In an
increasingly interconnected world, learners are
expected to develop intercultural communicative
competence (ICC), which, according to Byram, refers to
the ability to interact effectively and appropriately with
speakers of other languages while understanding their
cultural identities and perspectives [1]. In this respect,
language learning is not merely a cognitive process but
also a social and cultural one, as argued by Kramsch,
who emphasized that “language is the principal means
whereby we conduct our social lives.” [5].

Traditional English textbooks, although systematic in
presenting grammar and vocabulary, often fall short in
conveying authentic communicative practices,
pragmatic norms, and the socio-cultural nuances that
shape language in use. They tend to present dialogues
that are grammatically correct but culturally “flat” or
decontextualized. As a result, learners may achieve
competence in controlled tasks yet struggle in real-life
communication where idiomatic expressions, humor,
gestures, and cultural references are abundant. This
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gap highlights the need for authentic materials, defined
by Gilmore as materials created for purposes other
than language teaching, which expose learners to the
complexity of real-world language [2, 97-118].

Among the wide range of authentic resources available,
films and television series have emerged as particularly
effective for both linguistic development and cultural
awareness. Films are not simply entertainment
products but cultural texts that embody the values,
beliefs, and worldviews of the societies that produce
them [3, 223-290]. They depict how people live,
interact, and resolve conflicts; how humor and irony
are expressed; how politeness strategies differ across
social groups; and how cultural identities are
negotiated. Series, in particular, with their episodic
structures and recurring characters, offer long-term
exposure to evolving storylines, thus allowing learners
to engage with cultural themes in greater depth over
time.

For instance, a film such as The King’s Speech provides
not only exposure to British English pronunciation but
also insight into the historical and cultural significance
of monarchy in the United Kingdom. Similarly, a series
such as Modern Family reflects the diversity of
contemporary American households, addressing issues
of family dynamics, multiculturalism, and social
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change. By watching and analyzing such works,
students are invited to step into the cultural “third
space” described by Kramsch [5], where they compare
and contrast their own cultural frameworks with those
presented on screen.

Furthermore, the audiovisual nature of films. They
combine verbal communication with non-verbal cues
such as gestures, facial expressions, intonation, and
setting, which are crucseries makes them particularly
suitable for language classrial for understanding
pragmatic meaning. According to Paivio’s Dual Coding
Theory, the combination of visual and verbal input
enhances memory retention and comprehension [7].
This multimodal aspect explains why learners often
recall lines, scenes, and cultural behaviors from films
more vividly than abstract rules from textbooks.

Nevertheless, the integration of films and series into
English classes is not without challenges. Learners may
face difficulties with rapid speech, regional accents, or
culturally loaded humor. Without proper pedagogical
framing, films can also reinforce stereotypes or be
consumed passively as entertainment rather than
educational resources. Consequently, the teacher’s
role becomes pivotal in mediating content, designing
tasks, and guiding critical discussions that transform
films and series into instruments of cultural learning.

The concept of intercultural communicative
competence (ICC) is central to understanding how films
and series support language learning. Byram outlines
five components of ICC: attitudes, knowledge, skills of
interpreting and relating, skills of discovery and
interaction, and critical cultural awareness. Authentic
audiovisual materials contribute to all five
culturedimensions by encouraging curiosity, providing
cultural knowledge, offering interpretive challenges,
stimulating interaction, and promoting critical
reflection [5].

For example, when learners watch The Crown, they
acquire knowledge of British traditions and monarchy.
When they discuss how these traditions compare with
their own , they practice skills of interpreting and
relating. By researching additional information about
the monarchy, they exercise skills of discovery. If they
later interact with British speakers, they can use this
knowledge to communicate more appropriately,
demonstrating skills of interaction. Finally, critically
reflecting on the monarchy’s role today engages their
critical cultural awareness.

Kramsch introduced the idea of a “third place,” a
symbolic intercultural space where learners negotiate
between their native culture and the target culture [6,
57-68]. Films and series naturally foster this space by
juxtaposing familiar and unfamiliar cultural practices.
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For instance, Uzbek students watching Friends may
notice differences in friendship dynamics, humor, and
dating culture. Rather than passively adopting these
practices, they can analyze similarities and differences,
thereby constructing a reflective intercultural identity.

Gilmore argues that authenticity provides learners with
exposure to natural language use, including pragmatic
features absent in textbooks. Authentic films and series
fulfill this role by embedding language within realistic
contexts [2, 97-118]. However, as Widdowson noted,
authenticity is not merely about the source of materials
but also about how learners engage with them. A film
becomes truly authentic in the classroom only when
learners interact with it meaningfully, not when they
consume it passively [8].

Another theoretical lens is media literacy, which
emphasizes the ability to analyze and evaluate media
texts critically. Kellner and Share argue that students
must be trained to decode -cultural messages,
stereotypes, and ideologies embedded in media. In this
sense, using films and series in English classes is not just
about cultural awareness but also about critical
pedagogy, enabling learners to challenge assumptions
and develop informed perspectives[4].

Films and series expose learners to natural speech
patterns, idiomatic expressions, and diverse registers.
For example, Notting Hill offers learners an opportunity
to hear the contrast between formal and informal
British English, while Friends immerses students in
colloquial American English. Exposure to different
accents also prepares learners for global
communication.

Audiovisual media convey not only what is said but also
how it is said. Gestures, tone of voice, and silence carry
cultural meanings. In Sherlock, the use of
understatement, irony, and wit illustrates British
pragmatic norms. Similarly, the expressive gestures in
My Big Fat Greek Wedding highlight cultural
differences in emotional expression.

Films tell stories that reflect cultural values. For
example, The Pursuit of Happyness conveys the
American Dream, emphasizing perseverance and self-
reliance. In contrast, Slumdog Millionaire highlights
resilience amid poverty in India, while also reflecting
the global hybridity of English. These narratives give
students insight into the identities, struggles, and
aspirations of different societies.

Students are more motivated when learning materials
resonate with their interests. Unlike textbooks, films
and series have strong emotional appeal, which fosters
deeper learning. For instance, students who enjoy
fantasy may engage with Harry Potter, gaining
exposure to British school culture and values of
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friendship and courage.

To maximize benefits, films and series should be

e  While-viewing: Assign tasks such as identifying

idioms, noting gestures, or summarizing main

integrated systematically. Teachers can design pre- points.
viewing, while-viewing, and post-viewing activities. e Post-viewing: Engage students in role-play,
e Pre-viewing: Introduce key vocabulary, provide dep?tes, cultural - comparisons, or reflective
cultural background, ask students to predict writing.
content.
Table 1. Advantages and Challenges of Using Authentic Films and Series
Aspect Advantages Challenges Teacher’s Example
Mediation Series/Film
Linguistic Provides Rapid speech, Pre-teach Friends
Development real-life vocabulary, | overlapping dialogue, and | key  vocabulary, | (informal
idioms, slang, and | colloguial expressions | use subtitles, | speech), Notting
accents;  improves | may confuse learners replay short clips | Hill (British
listening for analysis accent)
comprehension and
pronunciation
Cultural Offers Risk of Encourage The
Awareness insights into | stereotypes, ethnocentric | comparisons with | Crown  (British
traditions, customs, | judgments, or superficial | students’ own | etiquette),
social values, and | understanding culture; Slumdog
lifestyles contextualize Millionaire
cultural references | (Indian society)
Motivation Boosts Students may Set Modern
& Engagement learner interest | watch passively or focus | language-focused | Family
through storytelling, | only on entertainment tasks, interactive | (American
humor, and discussions, family diversity),
emotional appeal project-based Harry Potter
follow-ups (British  school
life)
Critical Encourages Misinterpretations Guide Emily in
Thinking students to reflecton | of cultural messages; | learners through | Paris
values, stereotypes, | difficulty distinguishing | debates, reflective | (stereotypes),
and cultural | fiction from reality essays, and media | Crash (2004,
identities literacy tasks racial issues in
the U.S.)

The advantages of using films and series are closely tied
to challenges that must be mediated by teahers.
Linguistically, exposure to authentic language enriches

vocabulary and

comprehension  but
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requires

scaffolding to prevent overload. Culturally, films
provide windows into diverse traditions yet risk
reinforcing stereotypes if not contextualized. In terms
of motivation, films capture attention but can lead to

passive viewing without active tasks. Finally, they
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encourage critical reflection but only if guided by
structured discussions. Thus, the teacher’s mediation is
essential to transform passive consumption into active
learning.

Conclusion

Authentic films and series represent powerful tools for
integrating language learning with cultural awareness.
They expose learners to real-life language use,
pragmatic norms, and cultural narratives that cannot
be replicated in traditional textbooks. However, as the
analysis shows, their benefits are inseparable from
challenges, including linguistic difficulty, risk of
stereotypes, and passive viewing. Ultimately, films and
series are not mere entertainment but cultural artifacts
that provide learners with authentic windows into
English-speaking societies. When critically mediated,
they become bridges between language and culture,
preparing learners to navigate global communication
with sensitivity and confidence.
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