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Abstract: The development of mediation competence in future teachers is one of the important tasks of modern 
pedagogical education, since educational practice increasingly requires specialists who can prevent conflicts, 
organize constructive dialogue, regulate emotional tension, and support cooperation among participants of the 
educational process. This article examines communicative mechanisms for developing mediation competence in 
future teachers. Mediation competence is interpreted as an integrated professional quality that includes 
knowledge of conflict resolution, skills of active listening and negotiation, emotional self-regulation, empathy, 
ethical neutrality, and the ability to guide conflicting parties toward mutual understanding. The communicative 
mechanisms analyzed in the article include dialogic interaction, active listening, empathic response, constructive 
questioning, feedback, argumentation, reflective communication, non-verbal regulation, and collaborative 
problem-solving. The study is based on theoretical analysis, pedagogical interpretation, and modeling of the 
communicative process in teacher training. The results show that mediation competence cannot be formed only 
through theoretical instruction; it requires systematic communicative practice, role-based training, case analysis, 
reflective exercises, and integration of mediation tasks into pedagogical disciplines. The article concludes that 
communicative mechanisms serve as the practical foundation for preparing future teachers to act as mediators in 
educational environments. 
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Introduction: Modern pedagogical education is 

increasingly oriented toward preparing teachers who 

are able to work not only with educational content, but 

also with complex interpersonal relations in the learning 

environment. The teacher’s professional activity is 

inseparable from communication, since every lesson, 

educational conversation, feedback situation, parent 

meeting, classroom discussion, and conflict episode is 

realized through interaction. In this regard, the ability of 

future teachers to mediate conflicts and organize 

constructive communication becomes an essential 

component of professional competence. 

Mediation competence is especially important because 

educational institutions are social spaces where 

different interests, emotional states, values, 

expectations, and behavioral styles intersect. Conflicts 

may arise between students, between teacher and 

student, between parents and teachers, or among 

members of the pedagogical team. If such conflicts are 

ignored or solved only through administrative pressure, 

they may negatively affect psychological safety, 

academic motivation, classroom discipline, and the 

quality of education. A teacher with mediation 

competence is able to prevent destructive escalation, 

clarify the positions of participants, create conditions 

for dialogue, and help them find a mutually acceptable 

solution. 

The communicative nature of mediation determines the 

relevance of studying communicative mechanisms for 

developing this competence. Mediation is not merely a 

set of formal procedures. It is a carefully organized 
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communicative process based on listening, questioning, 

clarification, empathy, neutrality, feedback, and 

agreement-building. Therefore, future teachers must 

be trained not only to know what conflict is, but also to 

communicate effectively in conflict situations. They 

must learn how to listen without interrupting, ask 

questions without accusation, express feedback 

without humiliation, and support dialogue without 

imposing ready-made solutions. 

The problem addressed in this article is that in many 

teacher training programs, conflict resolution is often 

studied theoretically, while practical communicative 

skills are not sufficiently developed. Students may know 

the definitions of conflict, mediation, and 

communication, but they may experience difficulty 

when they need to manage a real emotionally tense 

situation. This gap between theoretical knowledge and 

communicative action reduces the effectiveness of 

professional preparation. Thus, there is a need to 

identify mechanisms that transform mediation training 

into a practical, dialogic, and competence-oriented 

process. 

The purpose of this article is to analyze communicative 

mechanisms for developing mediation competence in 

future teachers. The article aims to clarify the essence 

of mediation competence, describe its communicative 

basis, and identify mechanisms that can be used in 

higher pedagogical education to prepare future 

teachers for constructive conflict resolution in 

educational settings. 

The study is based on theoretical and methodological 

analysis of scientific literature on pedagogical 

communication, conflict resolution, mediation, 

communicative competence, and teacher professional 

preparation. The research used analytical, comparative, 

interpretive, and modeling methods. The analytical 

method allowed the identification of key components 

of mediation competence. The comparative method 

was used to distinguish ordinary communication from 

mediation-oriented communication. The interpretive 

method helped reveal the pedagogical meaning of 

communicative mechanisms in teacher training. The 

modeling method was applied to describe how these 

mechanisms may function in the process of developing 

mediation competence. 

The methodological foundation of the study includes 

the communicative approach, competence-based 

approach, humanistic pedagogy, activity-based 

learning, and reflective approach. The communicative 

approach considers pedagogical interaction as the 

central environment in which professional competence 

is formed and demonstrated. The competence-based 

approach allows mediation readiness to be viewed as 

the unity of knowledge, skills, values, experience, and 

personal qualities. The humanistic approach 

emphasizes respect, empathy, tolerance, cooperation, 

and recognition of the dignity of each participant. The 

activity-based approach underlines the importance of 

practical exercises, role-playing, and situational tasks. 

The reflective approach focuses on students’ ability to 

analyze their own communicative actions and improve 

them. 

In this article, mediation competence is understood as 

the future teacher’s ability and readiness to prevent, 

analyze, and constructively resolve conflicts in the 

educational environment through dialogic and ethically 

grounded communication. Communicative mechanisms 

are interpreted as methods, procedures, and forms of 

interaction that activate the development of mediation-

related skills and attitudes. These mechanisms are not 

isolated techniques; they function as interconnected 

elements of a holistic pedagogical process. 

The first communicative mechanism for developing 

mediation competence in future teachers is dialogic 

interaction. Dialogue is the foundation of mediation 

because it creates the possibility for each participant to 

express a position, hear the other side, and move from 

confrontation to understanding. In teacher training, 

dialogic interaction should be organized not only as a 

teaching method, but also as a professional model. 

Future teachers must experience dialogue as a 

respectful exchange of meanings rather than as a formal 

question-and-answer procedure. In mediation, dialogue 

helps participants recognize that conflict is not only a 

clash of positions, but also a situation in which 

unspoken needs, emotions, and expectations must be 

clarified. Through dialogic learning, students develop 

openness, tolerance, patience, and the ability to 

support communication even when opinions differ. 

The second mechanism is active listening. Active 

listening is one of the central skills of mediation activity. 

It includes attentive perception of the speaker’s words, 

emotional tone, pauses, non-verbal signals, and hidden 
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meanings. A future teacher who develops active 

listening skills becomes able to understand not only 

what a participant says, but also what the participant 

feels and needs. In pedagogical mediation, active 

listening reduces emotional tension because the 

conflicting parties feel that their voices are heard and 

respected. In teacher training, this mechanism can be 

developed through listening exercises, paraphrasing 

tasks, pair work, role-playing, and analysis of recorded 

dialogues. Students should learn to avoid premature 

judgment, interruption, moralizing, and immediate 

advice-giving. 

The third mechanism is empathic response. Empathy 

allows the future teacher to understand the emotional 

state of participants and respond in a way that supports 

psychological safety. In conflict situations, participants 

often experience anger, fear, shame, disappointment, 

or resentment. If the teacher ignores these emotions, 

the conflict may deepen. If the teacher recognizes 

emotions respectfully, participants become more ready 

for dialogue. Empathic response does not mean 

agreeing with every statement or taking sides. It means 

acknowledging the emotional experience of the 

participant without losing neutrality. In pedagogical 

education, empathic response can be developed 

through analysis of conflict cases, emotional vocabulary 

exercises, reflective writing, and discussion of ethical 

dilemmas. 

The fourth mechanism is constructive questioning. 

Questions are powerful tools in mediation because they 

direct the attention of participants, clarify unclear 

points, reveal interests, and help search for solutions. 

However, not every question supports mediation. 

Accusatory questions such as “Why did you do this?” 

may increase defensiveness. Constructive questions are 

open, neutral, clarifying, and future-oriented. For 

example, the teacher-mediator may ask what each 

participant needs in order to feel respected, what 

outcome would be acceptable, or what steps can help 

restore cooperation. In teacher training, students 

should practice transforming closed or blaming 

questions into open and constructive ones. This 

mechanism develops analytical thinking and 

communicative tact. 

The fifth mechanism is feedback. In mediation, 

feedback helps participants understand how their 

words and actions are perceived, but it must be 

provided carefully. Destructive feedback may humiliate, 

accuse, or label a person. Constructive feedback focuses 

on behavior, situation, and possible improvement. 

Future teachers must learn to give feedback that is 

specific, respectful, and development-oriented. 

Feedback is also important in the training process itself. 

When students participate in role-playing mediation 

situations, they need feedback from teachers and peers 

about their listening, neutrality, tone of voice, question 

formulation, and ability to summarize positions. 

Properly organized feedback turns communicative 

practice into professional growth. 

The sixth mechanism is argumentation and meaning 

clarification. Mediation does not aim to prove that one 

side is right and the other is wrong. Nevertheless, 

participants need to explain their positions, justify their 

expectations, and understand the logic of the other 

side. Future teachers should be able to help students or 

parents express arguments without aggression and 

clarify meanings without distortion. This mechanism is 

especially important in educational conflicts caused by 

misunderstanding, unclear rules, different 

expectations, or emotional interpretation of events. In 

teacher training, argumentation skills can be developed 

through debates, discussion tasks, problem-based 

learning, and analysis of pedagogical situations. 

The seventh mechanism is reflective communication. 

Reflection helps future teachers become aware of their 

own communicative behavior. A teacher-mediator must 

understand how personal tone, facial expression, word 

choice, and emotional reaction influence the conflict 

situation. Reflective communication includes self-

analysis before, during, and after interaction. Students 

should learn to ask themselves whether they remained 

neutral, whether they listened fully, whether they 

allowed each participant to speak, and whether their 

questions supported dialogue. Reflective diaries, self-

assessment forms, group reflection after role-play, and 

video analysis are effective tools for developing this 

mechanism. 

The eighth mechanism is non-verbal regulation. 

Communication in mediation is not limited to words. 

Eye contact, posture, gestures, facial expression, 

distance, voice tempo, and intonation influence the 

emotional climate of interaction. A teacher who speaks 

calmly, maintains open posture, and demonstrates 

attentive presence can reduce tension. On the contrary, 
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impatient gestures, sharp tone, or dismissive facial 

expression may intensify conflict. Future teachers 

should be trained to recognize and regulate non-verbal 

signals. This mechanism can be developed through 

observation tasks, video analysis, microteaching, and 

role-playing exercises focused on body language and 

intonation. 

The ninth mechanism is emotional self-regulation. 

Although emotional self-regulation is often viewed as a 

psychological quality, it has a direct communicative 

effect. In mediation, the teacher’s emotional state 

influences the communicative atmosphere. If the 

teacher becomes irritated, impatient, or judgmental, 

participants may lose trust. If the teacher remains calm 

and balanced, communication becomes safer. Future 

teachers need strategies for managing their own 

emotional reactions, such as pausing, breathing, neutral 

reformulation, and focusing on the purpose of 

mediation. This mechanism should be developed 

through training in conflict simulations, stress-

management exercises, and reflective discussion of 

emotional challenges. 

The tenth mechanism is collaborative problem-solving. 

Mediation is not complete if participants merely 

express their complaints. The communicative process 

should lead them toward possible solutions. 

Collaborative problem-solving involves identifying 

common interests, generating options, evaluating 

consequences, and formulating agreements. Future 

teachers should learn to guide participants from the 

language of accusation to the language of cooperation. 

Instead of asking who is guilty, the teacher-mediator 

helps participants consider what can be done to 

improve the situation. In pedagogical education, this 

mechanism can be developed through case-based 

learning, group projects, simulation of parent-teacher 

conferences, and analysis of classroom conflicts. 

The eleventh mechanism is communicative neutrality. A 

teacher-mediator must avoid taking sides, even when 

one participant seems more emotionally convincing. 

Neutrality does not mean indifference. It means equal 

respect for all participants and balanced organization of 

communication. Future teachers should learn to use 

neutral language, avoid labels, summarize each position 

fairly, and prevent domination by one participant. This 

mechanism is essential for trust. If participants perceive 

bias, mediation becomes ineffective. Communicative 

neutrality can be developed through role-play with 

observer evaluation and through analysis of biased and 

neutral formulations. 

The twelfth mechanism is the creation of a safe 

communicative space. Mediation requires conditions in 

which participants can speak openly without fear of 

humiliation or punishment. A safe communicative space 

is created through rules of respectful dialogue, 

confidentiality, turn-taking, non-interruption, and 

recognition of each participant’s dignity. In teacher 

training, students should learn to establish such rules 

before beginning mediation. They should also 

understand that psychological safety does not appear 

automatically; it is created through consistent 

communicative behavior. This mechanism is especially 

relevant in classrooms where students differ in social 

background, language, temperament, or learning 

needs. 

The analysis of communicative mechanisms shows that 

mediation competence in future teachers develops 

through the repeated practice of meaningful 

communication. The teacher-mediator is not simply a 

person who knows conflict theory. This is a specialist 

who can organize interaction in a way that transforms 

conflict into dialogue. Therefore, teacher education 

programs should move from declarative teaching of 

mediation concepts to practice-oriented 

communicative training. 

One of the most important conclusions is that 

communicative mechanisms are interdependent. Active 

listening supports empathy, empathy strengthens trust, 

constructive questioning clarifies interests, feedback 

guides reflection, and collaborative problem-solving 

leads to agreement. If one of these mechanisms is weak, 

the mediation process may lose effectiveness. For 

example, a future teacher may ask good questions but 

fail to listen actively; in this case, participants may feel 

that the dialogue is formal. Another student may show 

empathy but lack neutrality; in this case, one side may 

feel supported while the other feels ignored. Therefore, 

mediation competence must be developed as an 

integrated system. 

The communicative approach is especially valuable 

because it corresponds to the real nature of pedagogical 

work. Teachers constantly communicate with children, 

students, parents, colleagues, and administrators. Every 
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communicative act may either prevent conflict or create 

conditions for it. A careless word, unfair tone, public 

criticism, or inability to listen can become a source of 

tension. Conversely, respectful communication, timely 

feedback, and empathic listening can prevent conflict 

before it becomes destructive. Thus, communicative 

mechanisms are not used only after conflict appears; 

they are also preventive tools. 

The development of mediation competence should be 

linked with practical forms of training. Role-playing is 

particularly effective because it allows students to 

experience the emotional and communicative 

complexity of conflict. However, role-playing must be 

followed by analysis. Students need to discuss which 

expressions reduced tension, which questions were 

effective, whether the mediator remained neutral, and 

how the agreement was formulated. Without 

reflection, role-play may become only a performance. 

With reflection, it becomes a professional learning tool. 

Case analysis is another important method. Realistic 

cases help students see that educational conflicts are 

often caused by several factors at once: 

misunderstanding, emotional stress, age 

characteristics, family expectations, unclear rules, 

cultural differences, or previous negative experience. 

Through case analysis, future teachers learn to avoid 

simplified judgments and search for deeper causes. This 

is essential for mediation because the mediator should 

not work only with external behavior but should help 

participants clarify needs and interests. 

The findings also show that communicative 

mechanisms must be supported by ethical preparation. 

Mediation requires confidentiality, impartiality, 

respect, voluntary participation, and responsibility. A 

future teacher may master communication techniques, 

but if they use them manipulatively or authoritatively, 

mediation loses its humanistic meaning. Therefore, 

communicative training should always be connected 

with professional ethics. Students should understand 

that the purpose of mediation is not to force 

agreement, but to create conditions for mutual 

understanding and responsible decision-making. 

In the context of teacher education, special attention 

should be given to emotional self-regulation. Many 

beginning teachers experience stress in conflict 

situations. They may react too quickly, raise their voice, 

take sides, or try to suppress the conflict immediately. 

Such reactions are often caused not by lack of goodwill, 

but by lack of communicative experience and emotional 

preparation. Training in mediation competence should 

therefore include exercises that simulate emotionally 

tense situations and teach students to maintain 

calmness and neutrality. 

Another important issue is the cultural context of 

communication. In educational environments, 

communication is influenced by social norms, age 

hierarchy, family expectations, and institutional 

traditions. Future teachers should be able to combine 

respect for cultural values with the principles of 

dialogue and participation. Mediation requires that all 

parties have an opportunity to speak and be heard. This 

does not contradict respect for authority; rather, it 

enriches pedagogical authority with fairness, empathy, 

and communicative responsibility. 

The practical implication of this study is that higher 

pedagogical institutions should include mediation-

oriented communication training in teacher 

preparation programs. Such training should be 

implemented across different disciplines, including 

pedagogy, psychology, classroom management, 

inclusive education, educational work methodology, 

and pedagogical practice. Assessment of students 

should include not only written knowledge, but also 

observation of communicative behavior in simulated 

and real situations. Indicators may include listening 

quality, neutrality, emotional control, question 

formulation, ability to summarize, and capacity to guide 

participants toward agreement. 

Communicative mechanisms are the practical 

foundation for developing mediation competence in 

future teachers. Since mediation activity is realized 

through dialogue, listening, empathy, questioning, 

feedback, reflection, and collaborative decision-making, 

teacher education must systematically develop these 

communicative abilities. Mediation competence cannot 

be formed only by studying theoretical definitions of 

conflict or mediation. It requires repeated practice, 

situational analysis, role-based interaction, ethical 

reflection, and connection with real pedagogical 

experience. 

The main communicative mechanisms for developing 

mediation competence include dialogic interaction, 
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active listening, empathic response, constructive 

questioning, feedback, argumentation, reflective 

communication, non-verbal regulation, emotional self-

regulation, collaborative problem-solving, 

communicative neutrality, and creation of a safe 

communicative space. These mechanisms are 

interconnected and together form the basis of the 

future teacher’s ability to prevent and resolve conflicts 

constructively. 

The development of mediation competence contributes 

to the formation of a humanistic, psychologically safe, 

and cooperation-oriented educational environment. 

Future teachers who master mediation-oriented 

communication become more capable of 

understanding students, working with parents, 

preventing conflicts, supporting classroom harmony, 

and transforming difficult situations into opportunities 

for personal and social development. Therefore, 

communicative mechanisms should be purposefully 

integrated into higher pedagogical education as an 

important component of professional teacher training. 
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