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Abstract: This article explores the scientific and theoretical aspects of developing social responsibility competence
in future teachers based on a differential approach. In contemporary teacher education, social responsibility is
considered not only a moral quality but also an integral professional competence that determines the teacher’s
readiness to act consciously, ethically and constructively in various educational, social and cultural contexts. The
differential approach makes it possible to take into account students’ individual characteristics, professional
motivation, value orientations, levels of pedagogical readiness and social experience. The article substantiates the
need to develop social responsibility competence as a complex formation that includes cognitive, motivational-
value, communicative, reflective and practical components. The research is based on analytical, comparative,
pedagogical and theoretical generalization methods. The results show that the differential approach creates
favorable conditions for individualized educational trajectories, purposeful pedagogical support, active
involvement of future teachers in socially significant activities and the gradual formation of responsible
professional behavior. The article emphasizes that the development of social responsibility competence in future
teachers is directly related to the humanistic orientation of education, civic consciousness, pedagogical ethics and
readiness for social partnership.
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Introduction: Modern education is increasingly focused ~ characteristics of a modern teacher. It reflects the

on preparing specialists who are not only professionally
competent but also socially responsible, ethically
mature and capable of participating actively in the
development of society. In this context, the professional
training of future teachers acquires special importance,
because teachers influence the intellectual, moral, civic
and cultural development of younger generations. A
teacher’s activity cannot be reduced only to the
transmission of knowledge or the organization of
educational tasks. It also involves responsibility for the
learner’s personality, social adaptation, value
orientation, emotional well-being and readiness for

constructive participation in social life.
Social responsibility competence is one of the essential

International Journal of Pedagogics

future teacher’s ability to understand the social
significance of pedagogical work, make morally justified
decisions, take responsibility for professional actions,
respect the rights and dignity of learners, cooperate
with parents and the community, and contribute to the
creation of a humane educational environment. In
teacher education, this competence should be formed
purposefully and systematically, because it does not
arise spontaneously as a result of academic learning
alone. It requires pedagogical conditions that combine
theoretical knowledge, practical experience, value

reflection and socially oriented activity.

The differential approach is of particular significance in
developing social responsibility competence. Future
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teachers differ in their social experience, motivation,

worldview, communication style, level of
independence, emotional maturity, learning needs and
professional interests. A uniform pedagogical influence
cannot fully ensure the development of socially
responsible behavior in all students. The differential
approach allows the educational process to be
organized in accordance with individual and group
characteristics of learners. It helps to identify the initial
level of students’ social responsibility, determine their
needs,

educational design appropriate tasks and

provide targeted pedagogical support.

The relevance of the topic is determined by the growing
need for future teachers who are able to act responsibly
in complex and changing social conditions.
Globalization, digitalization, cultural diversity, social
inequality, migration, ecological challenges and
transformation of family and community structures
place new demands on the teacher’s professional role.
A future teacher must be prepared to respond to these
challenges not only through professional knowledge,
but also through civic maturity, empathy, tolerance,
critical thinking and responsibility for the consequences

of pedagogical decisions.

The aim of this article is to analyze the scientific and
developing
responsibility competence in future teachers based on

theoretical  foundations  of social
a differential approach. The article examines the

essence of social responsibility competence, its
structural components, the pedagogical potential of the
differential approach and the theoretical conditions
necessary for its effective implementation in teacher

education.

The study is based on theoretical and analytical
the
foundations of social responsibility competence and the

methods aimed at identifying conceptual
pedagogical possibilities of the differential approach in
teacher education. The analytical method was used to
study scientific literature related to competence-based
education, professional training of teachers, social
responsibility, pedagogical ethics and differentiated
instruction. The comparative method made it possible
to determine the relationship between general

pedagogical responsibility, civic responsibility and

professional social responsibility of future teachers.

The method of theoretical generalization was used to
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clarify the structure of social responsibility competence
and to define its main components. In addition,
pedagogical modeling was applied to describe the
possible integration of the differential approach into
the process of developing this competence. The
research
pedagogy, competence-based education, personality-
oriented learning and social constructivism. These

relies on the principles of humanistic

theoretical foundations make it possible to consider the
future teacher not as a passive recipient of professional
knowledge but as an active subject of personal, social
and professional development.

The article does not present experimental data but
provides a theoretical framework for further empirical
research. The analysis focuses on the relationship
between educational differentiation and the gradual
development of social responsibility competence. The
is that social
responsibility competence can be developed more

theoretical position of the study

effectively when the educational process takes into

account students’ individual differences, value

orientations, professional motivation and readiness for
social participation.

The shows that social

competence in future teachers is a multidimensional

analysis responsibility

professional and personal formation. It includes
knowledge about the social mission of education,
understanding of pedagogical ethics, awareness of civic
duties, readiness to make responsible decisions and
ability to participate in socially significant pedagogical
activities. This competence cannot be limited to moral
declarations or general humanitarian knowledge. It
should be reflected in the future teacher’s behavior,
attitude toward

learners and participation in the life of the educational

communication, decision-making,

community.

The cognitive component of social responsibility
competence includes knowledge about the role of
education in society, the rights of children, inclusive
values, social justice, ethical norms of pedagogical
activity and the responsibilities of the teacher as a
public professional. A future teacher must understand
that every pedagogical action has social consequences.
The way a teacher communicates with learners,
evaluates their achievements, organizes cooperation,
difficulties

development influences not only academic success but
75
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also personal dignity and social behavior.

The motivational-value component is associated with
the student’s internal acceptance of social responsibility
as a professional and moral value. It includes respect for
the teaching profession, recognition of the social
importance of pedagogical activity, empathy, civic
consciousness and willingness to serve the interests of
learners and society. Without this component, social
responsibility remains formal and external. A future
teacher may know ethical norms but fail to follow them
if they are not integrated into personal values and
professional identity.

The communicative component reflects the ability to
build respectful, tolerant and responsible relationships
with learners, colleagues, parents and representatives
Socially
pedagogical communication is based on respect for

of the wider community. responsible
human dignity, fairness, openness, cooperation and the
ability to listen. A future teacher should be able to
resolve conflicts constructively, support learners in
difficult situations and create a psychologically safe

educational environment.

The reflective component is connected with the ability
to evaluate one’s own actions, understand their
consequences and correct professional behavior.

Reflection is especially important because social
responsibility requires awareness of personal influence
on others. A teacher who reflects on pedagogical
decisions is more capable of preventing unfairness,
emotional indifference or

pressure, irresponsible

behavior. Reflection also helps future teachers
understand their strengths and weaknesses and

develop a conscious professional position.

The practical-activity component includes participation
in socially significant educational projects, volunteering,
community engagement, mentoring activities, inclusive
initiatives and pedagogical practice. Social responsibility
develops through real action. Therefore, future
teachers should be involved in situations where they
can experience responsibility, make decisions,
cooperate with others and see the social meaning of

pedagogical work.

The differential
opportunities

approach significant
the of
Since future teachers enter

provides

for development these

components. higher

education with different levels of motivation, social
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experience and professional readiness, the same
educational tasks may have different effects on
different

demonstrate a high

students. Some students may already

level of civic activity and
responsibility, while others may need support in
developing empathy, communication or reflective skills.
Differentiation allows the teacher educator to adapt
content, tasks, forms of activity and assessment criteria

to the needs and capabilities of students.

The differential approach also helps to organize the
gradual
competence. At the initial stage, students can be

development of social responsibility
involved in diagnostic and reflective tasks aimed at
understanding the meaning of responsibility in the
teaching profession. At the next stage, they can analyze
pedagogical situations, ethical dilemmas and cases
related to social responsibility.
participate in projects, pedagogical practice and
community-oriented Such

development ensures the transition from theoretical

Later, they can

activities. gradual

understanding to practical responsible behavior.

The results of the theoretical analysis confirm that the
differential approach supports the individualization of
professional training. It allows future teachers to build
personal educational trajectories. For example,
students with strong theoretical knowledge but weak
communication skills may receive tasks focused on
interaction and cooperation. Students with high social
activity but insufficient pedagogical reflection may be
encouraged to analyze their experience more deeply.
Students with low professional motivation may be
involved in activities that reveal the social significance
of teaching. Thus, differentiation does not mean
lowering requirements but creating conditions for each

student to achieve the expected competence level.
Discussion

The development of social responsibility competence
based on a differential approach should be understood
as a systematic pedagogical process. It requires the
integration of academic learning, professional practice,
value education, reflective activity and social
experience. If social responsibility is discussed only
theoretically, students may perceive it as an abstract
moral category. If it is developed only through practice
without theoretical understanding, their actions may
situational and Therefore,

remain unsystematic.
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should
reflection

teacher education combine conceptual

knowledge, ethical and real socially

significant activity.

One of the important theoretical aspects of this process
is the relationship between social responsibility and
professional identity. A future teacher becomes socially
responsible when they begin to perceive teaching as a
socially meaningful mission. Professional identity is
the
understanding of professional roles and acceptance of
responsibility The
differential approach strengthens this process because

formed through internalization of values,

for learners’ development.
it allows students to connect professional values with
their own life experience, interests and personal growth

needs.

Another important issue is the role of pedagogical
ethics. Social responsibility competence cannot exist
without ethical awareness. A teacher is constantly faced
with that tact,
confidentiality, respect for diversity and responsible
differentiated
process, ethical dilemmas can be selected according to

situations require  fairness,

decision-making. In a educational
students’ readiness and professional experience. For

younger students, simple cases related to
communication and fairness may be appropriate. For
senior students, more complex situations involving
inclusion, conflict, parental expectations or social

inequality can be analyzed.

The differential approach is also closely related to
personality-oriented education. It recognizes that each
student has a unique path of professional development.
However, differentiation should not be reduced to

mechanical grouping according to academic
achievement. In the context of social responsibility
competence, differentiation should include value

orientations, motivation, communication abilities,
leadership potential, emotional maturity and readiness
for cooperation. This broader understanding allows the
teacher educator to organize more meaningful and

effective pedagogical support.

The development of social responsibility competence
also requires an educational environment based on
cooperation and trust. If the educational environment
itself is authoritarian, indifferent or purely formal, it
becomes difficult to develop genuine responsibility in
future teachers. Students learn responsibility not only
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from lectures but also from the atmosphere of the
institution, the behavior of teachers, the organization of
communication and the culture of assessment. A
differentiated  approach  should be
implemented within a humane, and

therefore
dialogical
supportive educational environment.

In practice, socially responsible competence can be
developed analysis, project-based
learning, volunteer activities, pedagogical practice,

through case
reflective diaries, group discussions and community-
oriented assignments. However, these methods should
be adapted to
students may need structured guidance, while others

students’ individual levels. Some
can work more independently. Some may benefit from
collaborative projects, while others may need tasks that
develop personal reflection. The effectiveness of
differentiation depends on accurate diagnosis and

flexible pedagogical planning.

Assessment is another important aspect. Social

responsibility competence is difficult to measure
through traditional tests alone. It should be assessed
through observation, reflective writing, analysis of
pedagogical participation in projects, peer
feedback self-assessment. The differential
approach that
individual progress. This does not mean that standards
Rather,

requirements are combined with attention to each

cases,
and
assessment

requires recognizes

become subjective. common competence

student’s developmental trajectory.

The theoretical also shows that the

development of social responsibility competence is

analysis

connected with broader social and educational goals. A
to the
formation of democratic culture, civic consciousness,

socially responsible teacher contributes
tolerance, social cohesion and moral stability in society.

Therefore, preparing future teachers for social
responsibility is not only an internal task of pedagogical
social

education but also a strategic issue for

development.

The development of social responsibility competence in
future teachers is one of the key tasks of modern
teacher education. This competence reflects the future
the
significance of pedagogical work, act ethically, make

teacher’s readiness to understand social

responsible decisions, respect learners’ dignity and
participate in the creation of a humane educational
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environment. It includes cognitive, motivational-value,

communicative, reflective and practical-activity
components.

The differential approach provides important
pedagogical opportunities for developing this

competence. It allows teacher educators to take into

account students’ individual characteristics,
professional motivation, value orientations and levels of
readiness. Through differentiated tasks, individualized
support, reflective activities and socially significant
practice, future teachers can gradually move from
understanding responsibility as an abstract concept to

demonstrating it as a stable professional quality.

The article concludes that the differential approach
should be considered not only as a method of adapting
educational tasks but also as a broader pedagogical
strategy for personal and professional development. Its
effective implementation requires diagnostic work,
flexible organization of learning, integration of theory
and practice, ethical reflection, supportive educational
Further
research may focus on developing diagnostic tools,

environment and meaningful assessment.

experimental models and methodological
recommendations for forming social responsibility
competence in future teachers in higher pedagogical

education.
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