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Abstract: This article explores the rise of teacherpreneurship — a hybrid identity that blends traditional teaching 
with entrepreneurial leadership. Tracing the term’s origin to early 2000s discourse in the U.S., the article highlights 
how teacherpreneurs are reshaping education across the globe through grassroots innovations, curriculum 
design, social ventures, and community-driven reform. A review of recent literature identifies core competencies 
(pedagogical, social, professional, personal) that define teacherpreneurs and analyzes the enabling conditions for 
their success. Drawing on examples from Uzbekistan, Sweden, Jordan, South Korea, and beyond, the article 
illustrates how teacher-led initiatives are addressing gaps across all levels of education, from early childhood to 
higher education and vocational training. 
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Introduction: Despite growing momentum, structural 
challenges such as rigid curricula, lack of funding, and 
low institutional recognition limit the full potential of 
teacherpreneurship. This paper offers policy and 
practice recommendations — including hybrid roles, 
recognition systems, and peer-led innovation 
communities—supported by research from Liu et al. 
(2024), Alghamdi (2021), and others. The article argues 
that empowering teacherpreneurs is not just a 
professional innovation, but a strategic necessity for 
education systems seeking sustainable, scalable, and 
contextually responsive reform. 

The evolving demands of 21st-century education 
require teachers to do more than deliver curriculum. 
They must act as innovators, problem-solvers, and 
leaders—balancing classroom instruction with larger 
educational impacts. The term "teacherpreneur" has 
emerged to describe educators who harness 
entrepreneurial thinking while maintaining strong 
classroom roots. Teacherpreneurship is increasingly 
viewed as a transformative pathway for teacher 
empowerment, systemic reform, and professional 
sustainability. 

Defining Teacherpreneurship  

Teacherpreneurship blends the traditional role of the 

teacher with the mindset and skillset of an 
entrepreneur. According to KU Online (2022), a 
teacherpreneur is “a hybrid professional who teaches 
students regularly while also innovating educational 
practices or advocating for reform.” These individuals 
remain grounded in teaching but use their insights to 
drive broader change—developing products, launching 
programs, or leading community initiatives. This 
concept transcends commercial entrepreneurship. As 
noted by FasterCapital (2023), teacherpreneurship is 
not solely about monetizing education, but about 
creating value, solving problems, and initiating 
impactful change. It is a leadership identity rooted in 
agency, creativity, and a proactive stance toward 
professional growth. 

If we go back, the term teacherpreneur is relatively 
recent in educational discourse but has deep roots in 
evolving ideas about teacher leadership, educational 
innovation, and professional autonomy. The word 
“teacherpreneur” is a portmanteau of teacher and 
entrepreneur. Its earliest notable appearance in formal 
discourse traces back to the early 2000s, particularly 
through the work of the Center for Teaching Quality 
(CTQ) in the United States. Led by Barnett Berry, CTQ 
helped popularize the term in their book 
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Teacherpreneurs: Innovative Teachers Who Lead but 
Don’t Leave (Berry, Byrd, & Wieder, 2013). The idea 
behind CTQ’s model was to combat the “leadership or 
classroom” binary that forced great teachers to choose 
between administrative roles and teaching. 
Teacherpreneurs were envisioned as hybrid 
professionals—spending part of their time in the 
classroom while also working on policy, innovation, or 
mentoring projects. 

International Growth and Academic Attention 

While teacher leadership has been studied since the 
1990s (York-Barr & Duke, 2004), teacherpreneurship 
added a new entrepreneurial dimension: one that 
values not just leading others, but also creating new 
models, tools, and even ventures. Research began 
exploring: How teachers launch initiatives inside 
schools (e.g., new curricula, peer mentoring systems). 
How teachers create solutions outside formal school 
structures (e.g., edtech apps, social impact 
organizations, consulting ventures). From 2015 
onwards, teacherpreneurship gained traction globally. 
For instance, in Asia, teacherpreneurs began launching 
online academies and mobile platforms in response to 
rising demand for personalized learning (Classcard, 
2023), in Europe and MENA, teacher-led social 
enterprises started addressing refugee education, 
inclusion, and early childhood gaps. 

Recent years have seen a sharp rise in scholarly 
interest. In a 2024 study by Liu et al., which analyzed 
257 teacher responses across 10 countries, researchers 
developed a Teacherpreneur Competency Model 
outlining four key domains: pedagogical, social, 
personality, and professional competencies. Teachers 
who scored highest in entrepreneurial behavior also 
scored higher in leadership confidence, professional 
networking, and lifelong learning habits. Notably, 76% 
of respondents expressed interest in initiating 
educational projects, yet only 29% had institutional 
support — highlighting a significant gap between 
potential and system readiness. 

Similarly, data presented by Alghamdi (2021) indicates 
that teacher empowerment significantly correlates 
with creativity and job satisfaction. In his study across 
35 Saudi schools, teachers who were given autonomy 
in decision-making and encouraged to innovate were 
2.3 times more likely to engage in extracurricular or 
community-based education initiatives. On a global 
scale, the Classcard platform reports that over 30% of 
teachers using their tools have started independent 
tutoring services, curriculum consulting, or digital 
content ventures, illustrating a fast-growing ecosystem 
of entrepreneurial educators. These insights 
collectively affirm that teacherpreneurship is more 

than a trend—it is a practical, research-backed 
approach to teacher leadership in the 21st century. 

Despite this progress, academic research is still 
catching up to the scale of teacherpreneurial practice 
happening worldwide.  

Real-World Examples and Global Perspectives 

Teacherpreneurship manifests across all levels of 
education—from early childhood to higher 
education—and its impact can be seen globally. In 
Sweden, preschool educators developed 
“Förskoleappen,” a multilingual app designed to bridge 
communication between migrant families and early 
learning centers. In rural India, early years’ teachers 
have created low-cost, play-based learning kits using 
local materials to foster cognitive development in 
under-resourced communities. At the primary and 
secondary levels, South Korean teacherpreneurs have 
launched successful edtech ventures like “Classting” 
and “Mathpresso”, harnessing AI and peer learning 
models to address limitations of standardized 
education systems. In Uzbekistan, a wave of teacher-
led initiatives is redefining the educational landscape 
through innovation, grassroots mobilization, and 
entrepreneurial thinking. Organizations like UzTEA 
(Uzbekistan Teachers of English Association) and 
iQtidorly have taken the lead in organizing national 
STEM Olympiads, developing localized curricula, and 
building mentorship networks that have empowered 
thousands of student interns and educators across the 
country. Yet the movement extends well beyond these 
platforms.  

Across the private sector, IELTS instructors and English 
teachers have launched customized author courses, 
exam prep programs, and personal branding efforts 
that reach thousands of learners both online and 
offline. Teachers are also offering educational 
consulting services, helping students navigate 
international applications, scholarships, and 
admissions processes to elite institutions—including 
Ivy League universities. Socially driven education 
startups such as “Ibrat Farzandlari” combine historical 
awareness with modern civic engagement, bringing 
together educators to promote literacy, national 
identity, and global competence through language 
teaching app. Meanwhile, local teacherpreneurs are 
spearheading initiatives in underrepresented areas—
building regional access to Olympiad training, soft skills 
education, and digital literacy through Telegram 
channels, YouTube academies, and hybrid courses. In 
cities like Tashkent, Samarkand, and Namangan, 
teacher-led summer camps and competitions now 
draw nationwide attention. Together, these efforts 
showcase how educators in Uzbekistan are not only 
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adapting to system gaps but actively transforming the 
education sector from within. Similarly, in South Africa, 
township teachers introduced an SMS-based 
homework support system to reach parents without 
internet access, fostering greater engagement 
between families and schools. 

Vocational education also benefits from 
teacherpreneurial innovation. For example, in 
Germany, vocational instructors have co-developed 
dual-track e-learning tools aligned with industry 
apprenticeship requirements. In Kenya, technical and 
vocational education training (TVET) teachers formed a 
cooperative to deliver solar energy labs across rural 
schools, promoting both sustainability and skills 
training.  

At the higher education level, Jordanian English 
lecturers created “EduBridge”, a bilingual mobile 
platform tailored to the needs of refugee learners 
seeking TOEFL preparation and life skills content. In 
Brazil, professors at São Paulo State University 
launched a social entrepreneurship incubator, guiding 
students and in-service teachers in developing public 
school solutions.  

These diverse examples underscore the agency of 
educators who recognize systemic gaps and respond 
with contextually relevant, often self-initiated 
innovations. Many such initiatives emerge without 
formal support, yet the global evidence shows that 
teacherpreneurship thrives within empowered 
systems. Countries like Finland, Estonia, and 
Singapore—where teachers are trusted as 
professionals and given autonomy—report significantly 
higher teacher satisfaction, stronger retention, and 
greater grassroots innovation feeding into national 
reform agendas. These cases affirm that 
teacherpreneurship is not a peripheral concept, but a 
strategic force for educational transformation when 
cultivated within the right ecosystems. 

Challenges and Barriers  

Despite its growing appeal, teacherpreneurship faces 
several institutional and cultural challenges that limit 
its scalability and sustainability. Research across 
multiple contexts consistently highlights three major 
barriers. 

First, rigid curricula and centralized planning inhibit 
classroom-level innovation. Teachers often lack the 
autonomy to experiment with content, methods, or 
assessment formats. Liu et al. (2024) emphasize that 
teacherpreneurial behavior thrives in flexible learning 
environments where curriculum design is participatory 
and responsive to student needs. 

Second, limited access to funding and decision-making 

structures hampers teacher-led initiatives. A 2021 
study by Alghamdi found that while teachers reported 
high motivation to lead change, over 60% indicated a 
lack of institutional support or financial resources for 
their ideas. This disconnect discourages innovation and 
undermines long-term engagement. 

Third, cultural perceptions of teaching as static, 
routine-based work discourage initiative-taking. In 
many education systems, leadership is equated with 
administrative roles, and classroom-based innovation 
receives little recognition in appraisal or promotion 
structures. This echoes Ismayilova and Klassen’s (2022) 
findings that teacher-led change is often invisible 
within hierarchical school cultures, making systemic 
innovation unlikely unless leadership structures 
explicitly support shared decision-making. 

Recommendations for Practice and Policy 

Bridging the challenges of teacherpreneurship requires 
a multilayered approach informed by both research 
and practice. Literature suggests that integrating 
teacher-led projects into teacher appraisal and 
promotion systems can formalize and reward 
innovation as a core professional competency (Liu et 
al., 2024). Likewise, offering micro grants or seed 
funding, a common strategy in educational systems like 
Finland and Singapore, has been shown to empower 
teachers to turn ideas into scalable initiatives. These 
forms of support recognize that innovation often 
begins at the grassroots level and flourishes when trust 
and minimal resources are provided.  

Another critical lever is the cultivation of peer-led 
innovation communities, such as Professional Learning 
Communities (PLCs), which enable teachers to 
collaborate, test, and refine ideas in low-risk 
environments. Research by Ismayilova and Klassen 
(2022) emphasizes that sustained innovation often 
emerges from these horizontal professional networks 
rather than top-down mandates. 

Furthermore, Alghamdi (2021) notes that schools 
fostering a culture of autonomy, leadership trust, and 
intrinsic motivation see significantly higher rates of 
teacher initiative, creativity, and impact. These findings 
reinforce the idea that structural reforms must go 
hand-in-hand with cultural shifts—reframing teachers 
not as implementers of policy, but as co-designers of 
educational futures. 

To harness the full potential of teacherpreneurship, the 
following evidence-based recommendations are 
proposed for institutions, ministries, and education 
stakeholders. Each recommendation is paired with a 
real or modeled example to illustrate practical 
implementation: 
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• Integrate teacherpreneurship into professional 
development frameworks, including workshops, 
coaching, and certification pathways.  

Example: The Ministry of Education in Singapore offers 
“Innovation in Teaching” modules as part of its teacher 
certification pathway, encouraging educators to design 
and lead pilot projects.  

• Promote hybrid roles that allow educators to 
combine teaching with curriculum design, mentoring, 
or project leadership responsibilities. 

Example: In the U.S., “teacher-leader” roles are 
formalized in many districts where selected teachers 
spend 50% of their time in the classroom and 50% 
leading district-wide professional development.  

• Support action research and innovation labs 
where teachers can pilot and iterate classroom or 
community-based projects. 

Example: Finland’s “INNOEd” initiative provides 
teachers with time, space, and mentoring to develop 
solutions to real problems in their schools, from equity-
focused interventions to digital learning prototypes.  

• Establish recognition and incentive systems 
that formally acknowledge teacher-led contributions in 
career advancement. 

Example: Estonia includes project-based innovation 
portfolios as part of its national teacher appraisal 
system. A teacher who has launched a new 
interdisciplinary course or created an open-access 
digital resource can receive points toward promotion.  

• Facilitate global exchange programs and cross-
border platforms where teacherpreneurs can 
collaborate, co-create, and learn from diverse contexts. 

Example: The British Council's “Connecting 
Classrooms” program links educators from different 
countries to co-develop cross-cultural projects. In 
Central Asia, teacher delegations participating in 
conferences like TESOL bring back innovative practices 
and build ongoing collaborations with peers abroad. 

Together, these actions will help reposition 
teacherpreneurship as not merely an individual pursuit 
but a strategic pillar of 21st-century education reform, 
enabling educators to lead meaningful, scalable 
change. 

CONCLUSION  

Teacherpreneurship redefines what it means to be an 
educator in the 21st century. Blending instructional 
expertise with entrepreneurial vision, teacherpreneurs 
are not only addressing gaps in educational systems but 
also pioneering new paths for learning, equity, and 
community engagement. This article has shown that 
teacherpreneurship is grounded in core professional 

competencies and thrives in ecosystems that support 
autonomy, collaboration, and innovation. Investing in 
professional development that includes innovation 
training, creating hybrid roles that blend teaching and 
leadership, and establishing recognition mechanisms 
are not just policy options — they are strategic 
necessities. As global education continues to face 
complex and evolving challenges, empowering 
teachers through teacherpreneurship offers a 
sustainable, locally grounded, and globally connected 
path forward. 
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