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Abstract: This article explores the evolution and diversification of foreign language teaching methodologies, with
a particular focus on the integration of information and communication technologies (ICT). It contrasts traditional
grammar-translation approaches with contemporary communicative and task-based methods, emphasizing the
learner-centered nature of modern pedagogy. Innovative strategies such as CLIL (Content and Language
Integrated Learning), gamification, blended learning, and the flipped classroom model are examined for their
effectiveness in enhancing student engagement and language proficiency. The article also highlights the growing
role of artificial intelligence (Al) in providing personalized language learning experiences. Through an analysis of
platforms like Duolingo, Moodle, and Quizlet, and tools such as Grammarly and ChatGPT, the study underscores
the transformative potential of digital technologies in modern linguodidactics. Ultimately, the paper argues for a
flexible, technology-enhanced approach to language instruction that meets the diverse needs of today’s learners.

Keywords: Foreign language teaching, ICT, communicative approach, task-based learning, CLIL, gamification,
blended learning, flipped classroom, artificial intelligence, language pedagogy, digital platforms, learner
autonomy.

explores the main features, advantages, and
pedagogical implications of both traditional and
modern approaches in foreign language teaching, with

Introduction: The methodology of teaching foreign
languages has undergone significant transformation
over the past century, driven by changing educational

paradigms, technological advancements, and evolving
learner needs. From the dominance of traditional
grammar-translation methods to the rise of
communicative and technology-enhanced approaches,
the landscape of language education reflects a
continual search for more effective, engaging, and
relevant teaching strategies. Understanding the
distinctions between traditional and modern
methodologies is essential for educators seeking to
design and implement effective language learning
experiences. In the contemporary classroom, where
student-centeredness, communication, and digital
literacy are prioritized, innovative methods such as
task-based learning, CLIL, gamification, blended
learning, and the flipped classroom have gained
prominence. These approaches not only promote
linguistic competence but also foster critical thinking,
collaboration, and independent learning. This paper
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special emphasis on the role of information and
communication technologies (ICT) in shaping current
practices.

METHODS

Understanding the main differences between
traditional and modern approaches in the methodology
of teaching foreign languages is an important
methodological basis for the effective organization of
the language learning process. Traditional methods,
including grammatical (grammatical-translationary)
approaches, are among the first historically emerging
styles. Their main feature is that they are aimed at
reinforcing knowledge through analytical, rule-based
language teaching, translation, and  written
assignments. In this method, the student is a passive
learner, who must memorize grammatical rules and
reinforce them through grammatical exercises. Speech
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activity and communication are often secondary. This
method is especially useful in classical languages (Latin,
Greek) or philological education, but does not fully
meet modern communicative needs (Richards &
Rodgers, 2001).

The communicative method is a methodological
approach that emerged in the second half of the 20th
century and aims to teach language in a real-life
context, as a means of communication. In this method,
the process of language learning is based on oral and
written communication, and the student is formed as
an active participant. Speech situations, group
activities, role-playing, interviews, and discussions
become the main components of the lesson. Grammar
is not taught openly, but is learned naturally in context.
This approach supports the student's activity,
independence, and creative thinking, so it fully meets
the needs of today's global language learning
(Littlewood, 2004; Richards & Rodgers, 2001).

Task-based learning (TBL) is a developed form of the
communicative approach, in which language is
mastered not only spontaneously, but also as a means
of performing a specific task. Students are given
practical assighments — for example, creating a travel
plan, preparing a presentation, conducting an
interview. These tasks are brought closer to real life, in
which grammatical and lexical means are used
naturally. In this approach, it is not the result that
matters, but the process itself, and the student learns
to use the language creatively and contextually (Ellis,
2003).

CLIL (Content and Language Integrated Learning) is a
method based on the integration of content and
language, teaching language through other disciplines
— history, biology, geography, and technology. That is,
along with learning the language, students also acquire
subject-specific knowledge. The CLIL approach is
becoming increasingly popular in the Uzbek education
system, especially in academic lyceums and some
higher educational institutions (Jalolov, 2012). With
this method, students can study biology in English,
which develops not only linguistic knowledge, but also
cognitive competencies in the subject. In the CLIL
model, language is viewed not as a passive object, but
as a means of achieving learning objectives (Coyle,
Hood, & Marsh, 2010).

Comparing the above approaches, it becomes clear
that traditional methods are theoretical and analytical,

while modern methods are contextual and
communicative. Each method meets the needs of its
time, but in today's global information age,

communicative and integrated methods prevail in the
development of the student's personality, creating

American Journal Of Social Sciences And Humanity Research

opportunities for the active use of language in life.
Therefore, modern linguodidactics requires from the
teacher methodological flexibility, a combination of
methods, and openness to innovative approaches
(Milrud, 2007).

Information and communication technologies (ICT)
have become an integral part of the process of teaching
a modern foreign language, and technological progress
in this area has radically changed linguodidactic
approaches. Language learning is now successfully
implemented not only in classrooms with the teacher's
participation, but also independently, in an
environment based on multimedia and artificial
intelligence. ICT tools allow students to create a real
communication environment, freely access authentic
materials, self-assess, and determine the pace of
individual learning (Makhkamova & Ashurov, 2011;
Ahmedova & Normuratova, 2011).

Digital platforms have opened up wide opportunities
for language learning. Platforms such as Duolingo,
Memrise, Babbel, Quizlet, Kahoot, BBC Learning
English, Coursera, and Moodle are used by millions of
students worldwide. Each of them supports interactive
classes, automatic assessment, phased development of
language skills, and consolidation of final competence
(Mavlonova, 2020). In particular, Quizlet is effective for
memorizing  vocabulary, Duolingo  strengthens
grammar through interactive lessons with games, and
Moodle allows students to independently complete
complex tasks and systematically monitor results. On
these platforms, gamification elements (points, levels,
prizes) increase student motivation and ensure
constant activity (Reinders & Wattana, 2015).

Interactive tools such as interactive whiteboards,
mobile applications, online testing systems, video and
audio materials — allow for the application of a
multisensory approach in language teaching. The
processes of seeing, hearing, reading, and writing are
activated simultaneously, which contributes to a
deeper and more stable retention of information in the
reader's mind (Makhkamova & Ashurov, 2011). For
example, language learning channels on YouTube (Real
English, EnglishClass101, EngVid) allow students to
hear different accents, intonations, and phrases used in
real-life contexts. Services like Google Forms and
Quizizz allow teachers to quickly check and analyze
students' knowledge.

In recent years, artificial intelligence (Al) technologies
have also been actively used in teaching foreign
languages. Al-powered applications offer programs
tailored to the student's individual needs. For example,
Grammarly not only corrects errors in written speech
but also explains grammar. ChatGPT or other Al
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assistants allow communication in real time, offer
answers to questions, check written assignments, and
even evaluate translation and pronunciation (Zawadzki
et al., 2022). Al analyzes the student’s activity and
offers exercises of appropriate complexity — this is the
highest level of personalized language learning.

Another advantage of ICT-based learning is that it
allows one to acquire knowledge independently of time
and space. The student can continue learning the
language anywhere, even outside of class time. This,
unlike traditional education, makes the learning
process continuous, flexible, and more integrated into
everyday life (Ahmedova & Normuratova, 2011).

Hence, the methodology of language teaching,
enriched with ICT tools, is currently being formed not
simply as an auxiliary tool, but as a central mechanism
of teaching. The teacher's role here consists of
choosing the right technology, managing student
activity, and organizing personalized learning. ICT is not
only a guarantee of speed and convenience in learning
a foreign language but also a key to ensuring content,
quality, and modern relevance in the educational
process (Milrud, 2007; Reinders, 2014).

Innovative approaches are the most actively
developing methodological model in today’s foreign
language teaching, placing the student at the center of
the learning process. Among them, a special place is
occupied by gamification, blended learning, and the
flipped classroom. These approaches are based on
modern psychopedagogical ideas, technological
innovations, and learner-centered principles (Horn &
Staker, 2015; Reinders & Wattana, 2015).

Gamification is a strategy aimed at increasing student
motivation, ensuring active participation, and the
enjoyable assimilation of knowledge by enriching the
learning process with game elements. These include
point systems, rankings, badges, time-based tasks,
virtual rewards, and team competitions. In this
approach, learning is governed by interest and
challenge rather than grades or penalties. Platforms
like Quizizz, Wordwall, and Classcraft are commonly
used. For instance, students may play a game to "earn
points" by memorizing irregular verbs or "unlock a
level" by solving a grammar quest (Deterding et al.,
2011).

The blended learning model combines traditional
classroom lessons with digital learning materials,
allowing students to work at their own pace, yet still
benefit from face-to-face teacher guidance. In this
model, classroom instruction is enhanced with online
tasks, video lessons, tests, forums, and discussions.
Teachers act as facilitators rather than knowledge
providers, helping students take responsibility for their
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learning (Garrison & Vaughan, 2008).

The flipped classroom model reverses traditional
methods. Here, new content is learned at home
through videos and readings, while class time is used
for interactive activities like discussions, exercises, and
projects. This model helps teachers focus on
differentiation, problem-solving, and communication
skills during class time. It is especially effective in high
schools and academic lyceums where independent
thinking and preparation skills are essential (Bergmann
& Sams, 2012).

These three approaches such as gamification, blended,
and flipped learning adapt the language learning
process to modern technologies, psychological
diversity, and individual needs. They shift the student
from passive recipient to active creator and participant.
Therefore, these methods are not just supplementary
tools but are considered the strategic foundations of
modern language pedagogy (Reinders, 2014; Jalolov et
al., 2015).

CONCLUSION

In summary, the evolution of foreign language teaching
methodology reflects a shift from traditional, teacher-
centered approaches to modern, learner-centered
models that prioritize communication, real-life context,
and technological integration. While traditional
methods such as the grammar-translation approach
played a foundational role in language education, they
are often insufficient for meeting the communicative
demands of today’s globalized world. Contemporary
approaches including the communicative method,
task-based learning, and CLIL emphasizea interaction,
student autonomy, and meaningful use of language.
Moreover, the integration of information and
communication technologies (1CT), artificial
intelligence, and innovative models like gamification,
blended learning, and the flipped classroom has further
transformed language education, making it more
engaging, personalized, and effective. These
developments demand that educators adopt
methodological flexibility and continually update their
practices to align with learners’ needs and
technological advancements. Ultimately, effective
language teaching today lies in the dynamic synthesis
of sound pedagogical principles, interactive methods,
and digital tools that empower students to become
active, competent, and confident language users.
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