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Abstract: This article analyzes the specific pedagogical, psychological, and didactic features of summative 
assessment used in the general secondary education system. It scientifically substantiates the role of summative 
assessment in the educational process, its impact on students' learning motivation, and its significance in 
measuring the level of achievement of educational objectives.     
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Introduction: In the global education system, 
assessment is recognized not merely as a tool to 
measure knowledge retained in a student's memory, 
but as one of the primary mechanisms for improving 
the quality of education, refining the learning process, 
and shaping students' future professional and life skills. 
The experience of developed countries demonstrates 
that a fair, transparent, and objective assessment 
system provides a powerful impetus for arousing 
intrinsic motivation in students and encouraging them 
to work independently on their self-development. 
Therefore, within the modern pedagogical paradigm, 
assessment is not simply a tool for punishment or 
reward; rather, it is a crucial didactic process that 
determines the student's developmental trajectory and 
ensures the accountability of the educational 
institution. 

In recent years, the process of adapting to international 
standards within the education system of Uzbekistan – 
specifically, transitioning to modern approaches for 
assessing the quality of education – has accelerated. 
The legal and regulatory foundations of these reforms 
were reinforced by relevant normative documents 
aimed at improving the assessment system in general 
secondary education institutions. These include: 

The Decree of the President of the Republic of 
Uzbekistan “On measures to develop the fields of 
education, upbringing, and science in the new 

development period of Uzbekistan”[1]; Decree No. PF-
76 of the President of the Republic of Uzbekistan dated 
May 5, 2025, “On additional measures to improve the 
system of quality assurance in education and provision 
of educational services”; and Resolution No. 498 of the 
Cabinet of Ministers dated August 6, 2025, “On 
introducing a system of complex and special state 
accreditation for organizations of secondary special, 
professional, higher, and postgraduate education, as 
well as personnel retraining and advanced training.” 

In particular, within the framework of the National 
Curriculum introduced gradually by the Ministry of 
Preschool and School Education, traditional subjective 
assessment has been phased out, and a “criterion-
based assessment” system aimed at measuring 
students' competencies – featuring formative and 
summative types of assessment – has been legally 
approved. 

The main purpose of the new assessment system 
introduced in accordance with these regulatory 
documents is to regularly monitor and guide students' 
activity during lessons, as well as to measure their 
academic performance indicators at the end of a 
specific stage based on objective, precise criteria. This 
system allows teachers to avoid subjective grading 
while enabling students and parents to clearly see the 
learner's actual level of knowledge and identify any 
gaps in specific topics. As a result, transparency in the 
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educational process is ensured, and assessment 
focuses not on the student's personality, but on their 
specific performance and acquired skills. 

According to the newly revised state educational 
requirements and assessment regulations, summative 
assessment is a form of control carried out at the end 
of a specific academic period – such as a chapter, 
quarter, semester, or academic year – with the purpose 
of determining whether students' acquired knowledge, 
skills, and competencies comply with the State 
Educational Standards or the National Curriculum[2]. 
This type of assessment is divided into summative 
assessment forms for chapters and quarters, and it 
comprehensively tests not only whether students have 
memorized theoretical information, but also 21st-
century competencies such as their ability to apply 
acquired knowledge in daily life and unfamiliar 
situations, analytical and logical thinking, and creative 
approach. 

Fully understanding the essence of this type of 
assessment requires a comprehensive analysis of its 
pedagogical, psychological, and didactic features. 

From a pedagogical perspective, summative 
assessment is an important tool that summarizes the 
final results of the educational process and ensures the 
accountability of the education system. The 
educational process is a systematic activity aimed at 
achieving specific goals, and summative assessment 
measures the extent to which these set goals have 
been realized. As the final stage of the pedagogical 
cycle, it presents the knowledge, skills, and 
competencies mastered by the student over a certain 
academic period – such as a chapter, quarter, or 
academic year – as a cohesive system. Through this, not 
only the student, but also the teacher has the 
opportunity to evaluate the real effectiveness of their 
pedagogical labor. 

From the standpoint of ensuring education system 
accountability, the results of summative assessment 
serve as a primary indicator of educational quality at 
the school, district, or national level. Based on the 
obtained statistical data and scores, objective 
conclusions are drawn for educational management 
bodies, school administration, and parents regarding 
the teacher's professional competence and the 
teaching level of the educational institution. Such 
systematic accountability encourages the pedagogical 
team to continuously work on themselves, introduce 
advanced pedagogical technologies into the lesson 
process, and create a healthy, competitive 
environment among educational institutions. 

At the same time, summative assessment is not limited 
merely to recording results; rather, it creates an 

important information database for planning 
subsequent educational processes and carrying out 
pedagogical correction. In other words, if the majority 
of students record low performance at the end of a 
chapter or quarter, this indicates to the teacher that 
they need to review their chosen teaching methods, 
didactic tools, or explanation strategies. Therefore, 
from a pedagogical perspective, summative 
assessment also serves as a unique “mirror” that tests 
the practical effectiveness of National Curricula, 
textbooks, and introduced pedagogical technologies. 

Furthermore, the role of summative assessment is 
incomparable in ensuring the objectivity and fairness of 
evaluation within the pedagogical process. Control 
works conducted on the basis of scientifically 
grounded, pre-developed, and approved unified 
assessment criteria sharply reduce the influence of the 
teacher's subjective views – such as lowering or raising 
grades based on a student's behavior or attendance. 
This serves to purely evaluate each student's academic 
achievements, create equal pedagogical conditions for 
them, and establish the principles of social justice 
within the educational environment. 

The research of famous English education scholars Paul 
Black and Dylan Wiliam regarding the theory of 
assessment in education occupies an important place 
in global didactics[3]. According to their scientific 
conclusions, viewing the assessment process from a 
one-sided perspective – that is, solely as a tool 
measuring student performance – is incorrect. The 
scholars emphasize that summative assessment is an 
important indicator that reflects not only the student's 
knowledge, but also the extent to which the 
pedagogical technologies and methods chosen by the 
teacher have justified themselves. This implies the 
necessity of taking a systematic approach to 
assessment results and utilizing them to reform the 
educational process. 

The true essence of this approach is that the results of 
summative control serve as a unique “mirror” 
reflecting the teacher's professional activity. If the 
majority of students in a class record low performance 
on control tests conducted at the end of a specific 
chapter or quarter, this does not merely indicate a low 
level of student mastery or their irresponsibility. On the 
contrary, this situation also exposes the fact that the 
explanation methods, interactive techniques, or 
handout materials used by the teacher during the 
lesson were unsuited to the students' age, worldview, 
and cognitive characteristics. Through this, the teacher 
gains the opportunity to critically analyze the strengths 
and weaknesses of their pedagogical strategies. 

From this perspective, summative assessment data 
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serves as a primary foundation for the teacher's 
“pedagogical reflection” and subsequent activity 
planning. Based on the analysis of the obtained results, 
the educator reviews their teaching style, identifies in 
which topics incorrect pedagogical technologies were 
applied, and takes measures to prevent similar 
mistakes in the future, in subsequent chapters or 
classes. Therefore, assessment results acquire a 
diagnostic significance that serves not merely for 
recording grades in a register, but for continuously 
updating educational technologies and improving 
didactic materials. 

The theory of P. Black and D. Wiliam interprets 
summative assessment as the ultimate product of 
pedagogical cooperation between the teacher and the 
student. The results manifested during the assessment 
process serve as an indicator of the labor of both 
subjects of the educational process: the teacher and 
the student. The widespread integration of this 
approach into educational practice intensifies 
educators' need for self-development, continuous 
research, and the creation of innovative didactic tools, 
thereby establishing a solid foundation for the 
continuous enhancement of educational quality. 

In the modern education system, ensuring the 
reliability and validity of assessment is considered one 
of the most pressing issues. From this perspective, 
summative assessments – such as formative chapter 
assessments (BSB) and quarterly summative 
assessments (CHSB), which are widely used in general 
secondary schools – fundamentally differ from 
traditional types of control by being conducted on the 
basis of pre-developed, precise criteria. Criteria are 
didactic measuring instruments that clearly indicate 
the level of a student's completed work, essay, or test 
result, detailing the requirements established for each 
score or grade. The development and approval of such 
criteria prior to the assessment process guarantee that 
control tasks are purposeful and systematic. 

The presence of pre-defined criteria during the 
assessment process primarily prevents the subjectivity 
– that is, the human factor – that might otherwise be 
introduced by the teacher. In traditional assessment 
practices, factors not directly related to the educational 
objective – such as the teacher's mood, the student's 
previous academic performance, behavior, 
attendance, or even handwriting – frequently influence 
the final grade. In psychology, this is known as the "halo 
effect" or “glare effect”. Summative assessment based 
on precise criteria directs the educator solely to 
evaluate the knowledge and competencies 
demonstrated by the student, as well as the quality and 
logical accuracy of the completed work. As a result, the 
influence of factors such as the evaluator's personal 

sympathies or antipathies is sharply reduced [4]. 

At the same time, criterion-based assessment makes it 
possible to evaluate students' knowledge under equal 
conditions and with absolute fairness. The principle of 
transparency in education is established by announcing 
or explaining the assessment criteria to students prior 
to control tests. In other words, every student knows in 
advance what requirements must be met to achieve a 
high score and how many points can be lost for a 
specific mistake. Such openness confirms that the 
assessment rules are identical for all students in the 
class, creating an equal opportunity for every child to 
objectively demonstrate their talent and knowledge, 
regardless of their social background, personality, or 
previous grades. 

In short, organizing summative control tasks such as 
BSB (Chapter Summative Assessment) and CHSB 
(Quarterly Summative Assessment) on the basis of 
precise didactic measures is a key factor in forming a 
healthy psychological climate within the educational 
environment. When a student feels that the grade 
assigned to them is fair, and that the score received is 
based on criteria established by regulatory documents 
rather than the teacher's personal attitude toward 
them, their trust in the teacher and the education 
system increases. This, in turn, not only prevents 
unwarranted objections and conflict situations, but 
also serves to develop a strong internal motivation in 
the student to work on themselves and independently 
fill gaps in their knowledge. 

Summative assessment is not merely a narrow didactic 
process within the scope of a classroom or school; 
rather, it forms an important database of statistical 
data of strategic significance for higher governing 
bodies of education, such as ministries, educational 
departments, and divisions. Through the analytical 
data collected as a result of these control types (BSB, 
CHSB, and annual exams), monitoring of educational 
quality is carried out, and the level of education is 
comparatively analyzed across regions, districts, and 
schools. Such statistical indicators, which demonstrate 
how State Educational Standards and the National 
Curriculum operate in practice, enable education 
policy-making bodies to make sector-related decisions, 
eliminate shortcomings in curricula, and implement 
targeted financing – such as attracting qualified 
specialists or providing methodical assistance to 
regions with relatively low educational quality. 

For the school administration – the principal and their 
deputies – the results of summative assessment serve 
as the primary management criterion determining the 
internal and external rating of the educational 
institution. A rating is a unique mirror showing the 
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school's position in society, reputation, and 
educational potential. Through the analysis of 
statistical figures obtained from summative 
assessment, the administration determines which 
subject associations within the school are working 
effectively and which ones are in serious need of 
methodical assistance. Furthermore, these indicators 
serve as a fundamental basis for making managerial 
decisions regarding the development of the school's 
future development strategy, supporting talented 
students, or organizing additional classes with 
underachieving grades. 

In evaluating a teacher's professional competence and 
pedagogical skill, the results of summative assessment 
also serve as the most reliable and objective indicator. 
In modern educational management, an educator's 
performance is evaluated not merely on the basis of 
their open lessons, neatly completed documentation, 
or work experience, but according to the final results 
achieved by the students they teach. If summative 
assessment scores in a class are consistently high, it 
indicates that the teacher has correctly selected 
didactic materials, established effective 
communication with students, and successfully applied 
modern pedagogical technologies in practice. In 
opposite cases, this statistics serves as a signal to 
prepare the teacher for subsequent certifications and 
direct them toward professional development. 

Parents are the primary commissioners and social 
partners of the educational process. For them, the 
presentation of summative assessment results as open 
and understandable statistical data strengthens trust 
between the school and the family. When a parent can 
comparatively analyze their child's results not merely in 
the form of a single grade in a journal, but against the 
backdrop of the overall rating of the class or school, 
they can objectively evaluate the real situation in the 
educational institution. Such openness ensures 
transparency in the education system, prevents the 
artificial inflation of grades through favoritism or 
personal connections in schools, and creates a solid 
foundation for parents to participate in the educational 
process more responsibly and consciously. 

The assessment process has a direct and strong impact 
on student psychology. The psychological features of 
summative assessment are often manifested in the 
following aspects: 

First of all, this is the psychological pressure and test 
anxiety that arise because this form of control 
concludes a specific academic period and the received 
grade determines the student's academic standing. 
Research shows that on the eve of and during high-
responsibility summative control tests (BSB, CHSB), the 

level of cognitive and emotional anxiety among 
students sharply increases. According to L.S. Vygotsky's 
theory of the "zone of proximal development," under 
conditions of excessively strong psychological stress 
and anxiety, a student's mental activity becomes 
limited, and their inner potentials are not fully 
manifested [5], which can lead to an artificial decrease 
in real knowledge indicators. 

Second, summative assessment deeply affects 
students' motivation structure. According to E. Deci 
and R. Ryan's “Self-Determination Theory”, the 
assessment system activates either an internal passion 
for acquiring knowledge and curiosity in the student, or 
external motivation driven by avoiding punishment, 
receiving rewards, or boasting in front of parents or 
teachers [6]. Since summative assessment is inherently 
oriented toward final results, if it is organized 
incorrectly, it can reinforce a pragmatic approach of 
“studying just for the grade”, thereby intensifying 
external influence. Conversely, a summative 
assessment organized on the basis of fair and 
transparent criteria serves to shape pride in one's 
achievements, a sense of academic success, and an 
internal passion for acquiring knowledge more deeply 
in the student. 

Third, the results of summative assessment play a 
decisive role in the formation of a student's self-
assessment and academic self-awareness. Students in 
adolescence and early school age are often prone to 
equating their personal worth with the grades they 
receive at school – that is, a psychological stereotype of 
“I got a low grade, therefore I am incapable” is formed. 
This creates the risk of causing pedagogical 
stigmatization and a lack of self-confidence in the 
student. Therefore, it is extremely important that 
during the summative assessment process, the 
educator conveys psychologically correctly that the 
grade is given not to the student's personality, but to 
the level of completing a specific task. 

Fourth, summative assessment manifests as a means of 
forming emotional stability and psychological resilience 
in the student. The skill of reacting correctly to failure 
or a lower-than-expected grade, and viewing mistakes 
not as a tragedy but as an opportunity for 
development, is tempered precisely during the 
assessment process. An important role here is played 
by the psychologically supportive, constructive 
feedback provided by the teacher after the summative 
assessment. Properly guided assessment develops in 
the student the skill of psychologically analyzing their 
mistakes, engaging in reflection, and subsequently 
mobilizing their willpower to improve their academic 
performance. 
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Because the results of summative assessment 
determine a student's quarterly or annual grade, and 
sometimes their subsequent academic destiny, this 
process causes strong psychological pressure and a 
high level of exam anxiety in students. Classified in 
modern pedagogical psychology as “high-stakes 
assessment”, such types of control generate not only 
academic responsibility in the student, but also the fear 
of failure, receiving low grades, and losing status in 
front of surrounding people – teachers, parents, and 
peers. As a result, a sharp tension arises in the student's 
emotional sphere during the control test, and this 
condition begins to exert a negative impact on their 
thinking and cognitive activity. 

According to the famous psychologist L.S. Vygotsky's 
socio-cultural theory, a child's mental development 
and acquisition of new knowledge are effectively 
realized only in a psychologically safe environment free 
from severe stress[5]. Under conditions of intense 
stress and anxiety, a child's brain activity does not 
activate and instead becomes blocked. High emotional 
strain limits the functional activity of mental functions 
– such as logical memory, analytical thinking, 
concentration, and creative approach. As a result, 
under the influence of the stress factor, the student 
fails to correctly perform tasks that they have mastered 
well and can independently execute in a routine 
situation. 

Such a psychological barrier artificially prevents the 
student from fully demonstrating their real capabilities 
and objectively displaying their knowledge. 
Consequently, summative assessment creates the risk 
of measuring not the actual level of acquired 
knowledge and skills, but rather the student's stress 
resilience and ability to withstand anxiety. This 
drastically reduces the didactic reliability of the 
assessment. Students who regularly experience exam 
stress from a psychological standpoint and are unable 
to fully demonstrate their capabilities may develop 
learned helplessness, a decrease in self-confidence, 
and a negative attitude toward learning. 

Therefore, mitigating the negative psychological 
consequences of summative assessment and creating a 
psychologically safe environment for students is a 
distinct didactic task in the pedagogical process. To 
achieve this, the teacher must properly prepare 
students emotionally prior to control tests, explain the 
assessment criteria in advance, and present summative 
assessment not as a tool of intimidation, but as a 
natural stage of taking stock of knowledge. 
Furthermore, developing the skill of self-control in the 
student through formative assessment – which is 
regularly applied during the lesson process and aimed 
at correcting mistakes – serves to sharply reduce the 

level of anxiety during summative assessment and 
helps them fully manifest their real capabilities. 

Studying out of fear of receiving a bad grade or to avoid 
parental reprimand forms only external motivation in 
the student. A successfully designed summative 
assessment, however, should boost the student's self-
confidence and strengthen internal motivation – a 
natural interest in acquiring knowledge. 

Didactics is the theory of education and teaching, which 
fundamentally provides comprehensive answers to the 
questions: “What should be taught?”, “How should it 
be taught?”, and “How should the achieved result be 
measured?” In the didactic system, assessment is not 
merely a concluding element of the educational 
process, but a central link directly connected to 
educational objectives and teaching methods. From 
this perspective, summative assessment possesses the 
characteristic of didactically, objectively, and 
systematically measuring the extent to which the goals 
of the curriculum have been realized at the end of a 
specific academic period – a chapter, quarter, or year. 

According to modern didactic requirements, 
summative control tasks should not be directed solely 
toward measuring rote, memorization-based 
knowledge – such as reciting dates, precise definitions, 
or rules from memory – but rather toward measuring 
skills corresponding to the higher levels of Bloom's 
Taxonomy. Summative assessment tasks must require 
higher-order thinking skills from the student, such as 
understanding information, applying it in new and 
unfamiliar situations, breaking down and analyzing 
problems into components, synthesizing various 
sources to create new conclusions, and evaluating and 
substantiating one's own viewpoint. This approach 
ensures that the student is formed not as a passive 
information collector, but as an active and critical-
thinking individual. 

From a didactic perspective, developing summative 
assessment tools – such as tests, control works, essays, 
and project assignments – requires adherence to the 
principles of content adequacy and competency. 
Simple reproductive closed-ended tests, which are 
widely used in traditional teaching and focus on 
selecting a single correct answer, cannot fully reflect a 
student's true functional literacy. Therefore, in modern 
summative assessment, the extensive use of open-
ended questions, problem-based assignments (case 
studies), practical research works, and creative essays 
is recommended [7]. Such didactic tools allow for the 
objective determination of a student's ability to 
connect theoretical knowledge with everyday life 
situations. 

In short, the didactic essence of summative assessment 
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is manifested in the continuous improvement of the 
quality of the educational process through a feedback 
mechanism. The final results obtained through this 
assessment provide teachers and curriculum 
developers with valuable methodological information 
regarding the extent to which the educational material 
was mastered, as well as the strengths and weaknesses 
of the teaching methodology. Therefore, summative 
assessment is not merely a tool for assigning a final 
grade to the student; rather, it serves as a primary 
source for the future review and optimization of 
educational content, curricula, and didactic materials. 

One of the golden rules of didactics is that what is 
taught in the lesson must be what is assessed. This 
principle, advanced by John Biggs, requires that 
summative assessment materials (tests, essays, 
practical works) be designed directly based on the 
lesson objectives [8]. 

Unlike formative assessment, summative assessment 
does not provide an opportunity to correct mistakes 
during the process. However, it provides the teacher 
with important fundamental information for 
introducing didactic changes to the curriculum for the 
subsequent academic year or quarter. 

Summative assessment is an integral and crucial part of 
the educational process. Its pedagogical feature is 
manifested in ensuring control over the education 
system; its psychological feature in influencing student 
motivation and emotions; and its didactic feature in 
scientifically measuring the extent to which the set 
educational objectives have been achieved. 

To enhance educational effectiveness, the following 
are recommended: 

1. Regularly implementing effective formative 
assessment during the lesson process to prevent 
summative assessment from becoming a source of fear 
for students; 

2. When developing summative control 
materials, not limiting them solely to tests (closed-
ended questions), but utilizing didactic tools that 
require a creative approach, such as project works, 
open-ended questions, and essays; 

3. Utilizing the obtained results not merely to 
record grades in a register, but as a foundation for 
analyzing and improving pedagogical activity. 
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