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Abstract: This article examines the pedagogical mechanisms and didactic potential of integrating multimodal arts
technologies into foreign language teaching. Particular attention is devoted to the theoretical and methodological
foundations of incorporating music, theatre, role-play, dramatisation, visual arts, and other forms of artistic
expression into the language-learning process. The study explores how the coordinated use of auditory, visual,
verbal, kinaesthetic, and emotional modes of learning can contribute to the development of learners’
communicative competence, linguistic creativity, motivation, and intercultural awareness. Drawing upon relevant
pedagogical and applied linguistic literature, the article identifies the principal mechanisms through which
multimodal arts-based activities support the acquisition of vocabulary, pronunciation, grammatical structures,
and productive language skills. It is argued that such activities create an interactive and emotionally engaging
learning environment in which learners are encouraged to interpret, construct, and communicate meaning
through multiple semiotic modes. The findings indicate that the systematic integration of multimodal arts
technologies can enhance learner participation, facilitate meaningful communication, reduce language-learning
anxiety, and promote the development of creative and critical thinking. The article concludes that multimodal arts
technologies should be regarded not merely as supplementary classroom activities, but as an integral component
of a learner-centred and communicatively oriented foreign language teaching methodology.

Keywords: Multimodal arts technologies, foreign language teaching, communicative competence, arts-based
education, creativity, learner motivation, pedagogical mechanisms, intercultural communication.

multiliteracies, which broadens the conventional
understanding of literacy by recognising the increasing
diversity of communication channels, cultural contexts,

Introduction:  Contemporary foreign language
education has undergone a substantial transition from

teacher-centred instruction and the mechanical

acquisition of  grammatical rules towards @and modes of meaning-making. The New London
communicatively oriented, learner-centred, and Group argued that contemporary communication
activity-based pedagogical models. Within the requires learners to interpret and produce meaning

through multiple linguistic, visual, auditory, spatial, and
behavioural forms rather than through verbal language
alone [2]. From this perspective, foreign language
proficiency involves not only the ability to understand
and produce spoken or written texts, but also the

communicative approach, language is regarded not
merely as a system of lexical and grammatical
structures, but primarily as a means of constructing
meaning and participating in social interaction.
Consequently, modern language teaching increasingly

prioritises meaningful communication, collaborative
activity, contextualised language use, and learners’
active involvement in the educational process [1].

This methodological transformation has been
accompanied by the development of the concept of
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capacity to interpret and combine different semiotic
resources in culturally and socially appropriate ways.

The theoretical foundations of multimodal education
are closely associated with the social-semiotic
understanding of communication. Kress maintains that
meaning is constructed through the coordinated use of
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several modes, including speech, writing, image,
sound, gesture, movement, and spatial organisation
[3]. Each mode possesses particular communicative
affordances and contributes differently to the
representation and interpretation of meaning.
Therefore, the integration of verbal, visual, auditory,
and kinaesthetic components can provide learners with
several complementary channels through which
linguistic material may be perceived, interpreted,
practised, and produced.

The expansion of digital technologies has further
strengthened the relevance of multimodal approaches
in education. Technology has transformed not only the
forms in which educational content is presented, but
also the ways in which learners interact with
information, teachers, peers, and learning
environments. Jewitt emphasises that technology,
literacy, curriculum, and pedagogy should be examined
as interconnected elements of multimodal learning
rather than as separate educational phenomena [4]. At
the cognitive level, multimedia learning theory also
provides a basis for the purposeful combination of
words, images, and other representational resources.
Research in this field indicates that carefully designed
verbal and visual information can support meaningful
learning when the different components are
pedagogically coherent and do not create unnecessary
cognitive overload [5].

The importance of such approaches is particularly
evident in the context of globalisation, academic
mobility, international cooperation, and intercultural
professional communication. Contemporary foreign
language education is expected to develop not only
linguistic accuracy and fluency, but also learners’ ability
to communicate with representatives of different
cultural and social communities. Byram’s model of
intercultural communicative competence
demonstrates that effective foreign language
communication requires linguistic knowledge to be
integrated with cultural awareness, interpretative
skills, openness towards other perspectives, and the
ability to mediate between cultures [6]. Accordingly,
foreign language  teaching  should provide
opportunities for learners to explore cultural meanings,
compare perspectives, and participate in
communicative situations that reflect the diversity of
real-world interaction.

At the same time, successful language acquisition
depends significantly on learners’ motivation,
emotional engagement, self-confidence, and
willingness to communicate. Motivation is not a fixed
personal characteristic but may be strengthened or
weakened by the classroom environment, the nature of
learning tasks, teacher behaviour, and the extent to
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which learners perceive activities as meaningful and
personally relevant [7]. For this reason, pedagogical
methods that stimulate imagination, emotion,
creativity, and active participation are particularly
valuable in foreign language education.

Multimodal arts technologies offer a productive means
of addressing these pedagogical requirements. In the
present study, this term refers to the systematic
integration of artistic forms and multiple modes of
communication, including music, theatre, process
drama, role-play, dramatisation, visual interpretation,
creative writing, movement, digital storytelling, and
audiovisual production. Such activities enable learners
to use the target language in contextualised situations
and to connect linguistic expression with emotions,
images, actions, characters, and culturally meaningful
experiences.

Process drama, for example, creates imaginary but
communicatively authentic situations in which learners
are required to negotiate meaning, adopt social roles,
solve problems, express viewpoints, and respond
spontaneously to other participants [8]. Drama-based
language activities can also support the development
of fluency, pronunciation, intonation, interactional
competence, and confidence by shifting learners’
attention from the isolated reproduction of language
forms towards purposeful communication [9].
Similarly, music and songs may be used to develop
listening comprehension, pronunciation, rhythm,
vocabulary, grammatical awareness, and memory
while simultaneously contributing to a more
emotionally engaging classroom atmosphere [10].

Digital multimodal composing extends these
opportunities by enabling learners to combine written
and spoken language with images, music, video,
animation, gesture, and spatial design. Jiang’s research
identifies technological, educational, and social
affordances of digital multimodal composing and
demonstrates its potential to strengthen learners’
engagement with English and connect digital
production with conventional language and literacy
development [11]. A broader review of empirical
research in second-language settings likewise indicates
that multimodal composing can contribute to linguistic
development, learner agency, creativity, identity
expression, collaboration, and digital literacy.
However, its effectiveness depends on appropriate
instructional scaffolding, clearly defined learning
objectives, accessible technological resources, and
valid assessment criteria [12].

In this article, art pedagogy is not treated as the
principal theoretical category. Instead, the study is
situated within the contemporary conceptual
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framework of multimodal arts technologies,
multiliteracies, integrative  education, creative
language environments, and multichannel teaching.
This terminological position makes it possible to
examine artistic activities not as supplementary
entertainment or isolated classroom techniques, but as
pedagogically organised mechanisms for facilitating

multimodal meaning-making and communicative
development.
Although  previous studies have examined

multimodality, drama, music, digital composition, and
intercultural learning, these areas are frequently
discussed as separate methodological directions. There
remains a need to clarify the pedagogical mechanisms
through which different arts-based and semiotic
resources can be systematically integrated into foreign
language instruction. The relevance of the present
study is therefore determined by the need to
investigate the didactic potential of multimodal arts
technologies and to identify their role in developing

communicative competence, learner motivation,
creativity, critical thinking, and intercultural
communication skills.

METHODOLOGY

This study employed a qualitative theoretical research
design based on the analysis, comparison, and
synthesis of relevant scholarly literature. The purpose
of the research was to identify the pedagogical
mechanisms through which multimodal arts-based
educational technologies may contribute to foreign
language teaching and the development of learners’
communicative, creative, and intercultural
competencies.

In this study, the term multimodal arts-based
educational technologies refers to systematically
organised teaching methods, activities, resources, and
forms of interaction that integrate music, drama, role-
play, visual arts, creative writing, movement, and
digital media into the foreign language learning
process. These technologies were examined as
pedagogically structured components of instruction
rather than as separate artistic or entertainment
activities.

The methodological foundation of the study included
the communicative approach to foreign language
teaching, Vygotsky’s sociocultural theory, the concepts
of multiliteracies and multimodality, Eisner’s theory of
arts-based education, Gardner’s theory of multiple
intelligences, and Mayer’s cognitive theory of
multimedia learning. The communicative approach
enabled language learning to be considered as
meaningful social interaction [1], while multimodality
and multiliteracies provided a framework for analysing
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the combined use of verbal, visual, auditory, spatial,
and kinaesthetic modes of meaning-making [2; 3].
Vygotsky’s and Eisner’s theoretical perspectives were
used to explain the role of artistic activity in learners’
emotional, cognitive, and creative development [13;
14]. Gardner’s theory supported the inclusion of varied
forms of learner participation [15], whereas Mayer’s
theory was used to consider the coherent combination
of verbal and visual materials and the need to avoid
unnecessary cognitive overload [5].

The theoretical sources were selected according to
their relevance to multimodal learning, foreign
language teaching, arts-based education,
communicative competence, learner motivation, and
intercultural communication. The study primarily drew
upon foundational theoretical works and peer-
reviewed research concerning the use of music, drama,
visual resources, creative activities, and digital
multimodal composing in language education.

The main research methods included theoretical
analysis, comparative pedagogical analysis, thematic
content analysis, and pedagogical generalisation.
Theoretical analysis was used to examine the principal
concepts and arguments presented in the selected
literature. Comparative analysis enabled the
pedagogical functions of music, drama, visual arts,
creative writing, movement, and digital media to be
compared. Thematic content analysis was employed to
identify  recurring mechanisms and potential
educational outcomes, while pedagogical
generalisation was used to formulate conclusions
concerning their application in foreign language
teaching.

The analysis focused on three interrelated aspects: the
principal types of multimodal arts-based educational
technologies, the pedagogical mechanisms through
which they operate, and their potential contribution to
language learning. Particular attention was paid to
contextualised communication, emotional
engagement, interaction, multimodal representation,
cultural interpretation, creativity, learner motivation,
and willingness to communicate.

On the basis of the theoretical analysis, multimodal
arts-based educational technologies were considered
within a conceptual framework linking educational
resources, learner-centred activities, pedagogical
mechanisms, and expected learning outcomes. The
study assumes that their effectiveness depends not
merely on the inclusion of artistic materials, but on
their alignment with clearly defined language-learning
objectives, appropriate instructional guidance, active
learner  participation, and coherent lesson
organisation.
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RESULTS AND DISCUSSION

The theoretical and thematic analysis of the selected
literature revealed that multimodal arts technologies
may perform several interrelated pedagogical
functions in foreign language education. Their
educational value is not limited to making lessons more
attractive or entertaining. Rather, music, drama, visual
representation, creative writing, movement, and digital
media create complementary conditions for
contextualised language use, emotional engagement,
multimodal meaning-making, cultural interpretation,
and learner-centred communication.

One of the principal findings of the analysis is that the
effectiveness of multimodal arts technologies depends
on the relationship between the selected artistic
resource and the intended language-learning objective.
The simple presence of music, images, dramatic
activities, or digital content does not necessarily
improve learning. Their pedagogical value emerges
when they are integrated into a coherent sequence of
language input, interpretation, interaction, production,
and reflection. This finding is consistent with the
cognitive theory of multimedia learning, according to
which verbal and visual resources should be
meaningfully coordinated and unnecessary cognitive
load should be avoided [5].

Music and song were identified as important auditory
and emotional resources in foreign language teaching.
Musical materials expose learners to rhythm, stress,
connected speech, pronunciation patterns, intonation,
and recurring lexical or grammatical structures.
Repetition within songs may support the recognition
and retention of frequently used vocabulary and
expressions, while melody and rhythm may facilitate
the segmentation of spoken language. However,
music-assisted activities are most effective when
learners are required to perform linguistically
purposeful tasks, such as identifying key expressions,
reconstructing  lyrics, analysing  pronunciation,
discussing meaning, or using the target vocabulary in
subsequent communication [10].

The affective function of music is also pedagogically
significant. Music can contribute to a supportive
classroom atmosphere and may reduce tension
associated with foreign language performance. A
positive emotional environment may strengthen
learners’ willingness to participate, particularly among
those who are reluctant to speak in conventional
qguestion-and-answer activities. Nevertheless, the
effect of music is influenced by learners’ age, cultural
background, linguistic level, musical preferences, and
the relevance of the selected material. Therefore,
musical activities should be adapted to the educational
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context rather than treated as universally effective
techniques.

Drama, process drama, role-play, and dramatisation
were found to provide particularly favourable
conditions for contextualised and spontaneous
communication. These activities place language within
imaginary but socially meaningful situations in which
learners must interpret roles, respond to other
participants, negotiate meaning, express intentions,
and solve communicative problems [8]. Unlike
reproductive exercises with predetermined answers,
dramatic activities require learners to mobilise
linguistic resources in response to changing
circumstances.

Role-based interaction may contribute to the
development of fluency, pragmatic competence,
pronunciation, intonation, and conversational
responsiveness. It can also provide a degree of
psychological distance between the learner and the
performed character. This distance may reduce the fear
of making mistakes because the utterance is produced
within an assumed role rather than presented
exclusively as the learner’s personal statement. Drama
techniques may therefore support confidence and
willingness to communicate, although their
effectiveness depends on adequate preparation, clear
roles, appropriate language scaffolding, and a
classroom environment in which learners feel
psychologically secure [9].

The analysis also indicates that dramatic activities
connect linguistic competence with social and
intercultural interpretation. Learners participating in
simulated situations must consider relationships
between speakers, culturally appropriate behaviour,
politeness conventions, emotional states, and
communicative intentions. Drama can therefore serve
as a practical environment for developing intercultural
communicative competence when scenarios are based
on culturally meaningful situations and followed by
guided reflection [6].

Visual arts and visual representations constitute
another important component of multimodal foreign
language education. Pictures, illustrations, paintings,
photographs, infographics, collages, graphic
organisers, and learner-generated visual products can
support  vocabulary  presentation, description,
comparison, narration, interpretation, and
argumentation. Visual resources provide contextual
information and may help learners establish
connections between linguistic forms and represented
meanings.

The pedagogical role of visual materials extends
beyond the illustration of verbal explanations. Visual
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interpretation requires learners to observe details,
formulate  hypotheses, identify  relationships,
distinguish  perspectives, and justify personal
responses. Such activities may promote higher-order
thinking when learners are asked not merely to name
visible objects but to interpret symbolism, reconstruct
events, compare cultural representations, or create
narratives based on visual evidence. This interpretation
is consistent with Eisner’s view that engagement with
artistic forms can develop perception, imagination, and
the ability to consider multiple possible meanings [14].

Visual and artistic tasks also offer opportunities for
differentiated participation. Some learners may find it
easier to initiate foreign language production when
verbal communication is supported by an image,
diagram, or self-created visual product. Gardner’s
theory of multiple intelligences may be used as a
heuristic basis for diversifying classroom activities
through verbal, musical, visual-spatial, interpersonal,
and bodily-kinaesthetic forms of engagement [15].
However, learners should not be permanently
classified according to presumed intelligence types.
The more pedagogically appropriate approach is to
provide varied modes of participation through which all
learners can develop a broader range of
communicative and cognitive abilities.

Creative writing occupies an intermediate position
between linguistic and artistic production. Poems,
alternative endings, dialogues, character diaries, short
scripts, visual narratives, and reflective texts encourage
learners to use language for personal expression rather
than merely reproduce model sentences. Such
activities may contribute to vocabulary expansion,
grammatical experimentation, narrative competence,
and the development of an individual voice in the
target language. Their effectiveness increases when
creative freedom is supported by appropriate linguistic
scaffolding, model texts, vocabulary banks,
collaborative planning, and opportunities for revision.

Digital multimodal composing expands the possibilities
of arts-integrated language learning by enabling
learners to combine speech, writing, image, sound,
video, animation, gesture, and spatial design within a
single product. Digital storytelling, video presentations,
podcasts, virtual exhibitions, and audiovisual projects
require learners to make decisions about both linguistic
content and mode selection. In this process, learners
do not simply reproduce information but design
meaning for a particular audience and communicative
purpose.

Research on digital multimodal composing suggests
that these activities can support learner agency,
collaboration, creativity, digital literacy, and
engagement with the target language [11, 12]. They
may also connect formal language learning with
communication practices familiar to learners outside
the classroom. At the same time, digital production
may create additional challenges, including unequal
access to technology, excessive attention to design at
the expense of language, difficulties in collaborative
task  distribution, and uncertainty regarding
assessment. Effective implementation therefore
requires explicit linguistic objectives and criteria that
evaluate both language performance and the
purposeful use of multimodal resources.

The findings further demonstrate that the different
forms of multimodal arts technologies should not be
viewed as completely separate methods. Music may be
integrated into drama; visual images may initiate
speaking or creative writing; dramatic performances
may be recorded as digital projects; and cultural
artworks may serve as stimuli for interpretation,
discussion, and collaborative production. The strongest
pedagogical potential appears to lie in the coordinated
integration of several modes around a clearly defined
communicative task.

The identified mechanisms and their expected
educational contributions are summarised in Table 1.

Table 1. Pedagogical mechanisms and expected outcomes of multimodal arts technologies

Multimodal arts
technology

Principal pedagogical
mechanisms

Potential contribution to
foreign language
learning

Conditions for effective
implementation

Music and song

Auditory patterning,
rhythm, repetition,
emotional engagement,
memory support

Pronunciation, listening
comprehension,
vocabulary retention,
intonation, motivation

Age-appropriate
materials, explicit
language tasks, cultural
relevance, controlled
repetition

Drama, role-
play and
dramatisation

Contextualisation,
interaction, role
adoption, improvisation,
emotional involvement

Fluency, spontaneous
speech, pragmatic
competence,
confidence, willingness
to communicate

Clear scenarios,
linguistic scaffolding,
psychological safety,
guided reflection

American Journal Of Social Sciences And Humanity Research

186

https://theusajournals.com/index.php/ajsshr




American Journal Of Social Sciences And Humanity Research (ISSN: 2771-2141)

Visual contextualisation,
observation,
interpretation,
comparison, symbolic
meaning-making

Visual arts and
visual media

Vocabulary
development,
descriptive speech,
critical thinking,
narrative and
intercultural
competence

Purposeful
guestioning, accessible
materials, connection
with language
objectives

Personal expression,
imagination, narrative
construction, linguistic
experimentation

Creative writing

Written production,
vocabulary expansion,
grammatical awareness,
creative competence

Models, vocabulary
support, drafting,
feedback and revision

Embodied meaning,
gesture, physical
response, spatial

Movement and
kinaesthetic
activity

Comprehension,
memory, classroom
interaction, support for
younger or beginner

Clear instructions,
appropriate space,
direct connection with

interaction linguistic content
learners
L Digital literacy, Technological access,
i Combination of text, 8 . .y & o
Digital . . communicative assessment criteria,
. sound, image and video; ..
multimodal . competence, creativity, | language-focused
. learner authorship; .
composing . learner agency and guidance, balanced
collaboration . .
audience awareness task design
The table demonstrates that no single artistic form the  educational input,  while  artistic

develops all aspects of language competence
independently. Each technology possesses distinct
affordances and limitations. Music is particularly
relevant to auditory processing and pronunciation;
drama creates conditions for interaction and
spontaneous language wuse; visual arts support
observation and interpretation; creative writing
promotes individual linguistic production; and digital
multimodal composing integrates several modes within
purposeful communicative projects.

A further finding concerns the relationship between
communicative, creative, intercultural, and affective
dimensions of learning. These dimensions are
analytically distinguishable but functionally
interconnected. For example, a dramatic activity may
require communicative interaction, creative
interpretation, cultural awareness, and emotional
engagement simultaneously. Similarly, the creation of
a digital story may involve language planning, visual
design, collaboration, personal expression, and
adaptation to an intended audience.

The analysis therefore suggests that the pedagogical
influence of multimodal arts technologies may be
represented through the following conceptual
sequence:

multimodal resources -» learner-centred artistic and
communicative activity -» cognitive, emotional,
social, and cultural mediation - development of
language-related competencies.

Within this sequence, multimodal resources constitute
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communicative tasks transform this input into learner
activity. Cognitive, emotional, social, and cultural
mechanisms mediate the learning process, and the
resulting outcomes may include communicative
competence, creativity, intercultural awareness,
motivation, digital literacy, and willingness to
communicate.

The theoretical findings also indicate several
limitations. First, the educational outcomes of
multimodal arts technologies are highly dependent on
teacher competence and instructional design. An
activity may be artistically engaging but linguistically
unproductive when its language objective is unclear.
Secondly, an excessive number of simultaneous visual,
auditory, and digital elements may distract learners
and increase cognitive load rather than support
learning [5]. Thirdly, the effectiveness of arts-
integrated instruction may vary according to age,
proficiency level, educational context, cultural
expectations, available time, and access to resources.

Consequently, multimodal arts technologies should not
replace systematic language instruction. They should
complement explicit work on vocabulary, grammar,
pronunciation, reading, writing, listening, and speaking
by providing meaningful contexts in which linguistic
knowledge can be interpreted and applied. Their
principal pedagogical value lies in connecting formal
language learning with communication, creativity,
emotion, culture, and learner-generated meaning.

CONCLUSION
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The study examined the pedagogical mechanisms
through which multimodal arts technologies may
contribute to foreign language education. The
theoretical analysis showed that music, drama, visual
arts, creative writing, movement, and digital
multimodal production can support language learning
by combining verbal communication with auditory,
visual, kinaesthetic, emotional, social, and cultural
forms of engagement.

The findings indicate that music may support
pronunciation, listening comprehension, rhythm,
vocabulary retention, and emotional involvement.
Drama and role-play create conditions for
contextualised interaction, spontaneous speech,
pragmatic development, and increased willingness to
communicate. Visual arts facilitate vocabulary
acquisition, observation, interpretation, narrative
production, and cultural comparison. Creative writing
encourages linguistic experimentation and personal
expression, while digital multimodal composing
integrates language development with creativity,
collaboration, audience awareness, and digital literacy.

The study also established that the pedagogical
effectiveness of these technologies is not determined
solely by the use of artistic materials. Effective
integration requires clearly defined language-learning
objectives, appropriate task design, instructional
scaffolding, active learner participation, manageable
cognitive demands, and assessment criteria that reflect
both linguistic and multimodal performance.
Multimodal arts technologies should therefore be
understood as structured pedagogical mechanisms
rather than as supplementary entertainment.

The proposed integrative framework links multimodal
resources, learner-centred activity, mediating
pedagogical mechanisms, and expected educational
outcomes. It demonstrates that communicative,
creative, intercultural, digital, motivational, and
affective dimensions of foreign language learning are
mutually connected. This framework can be used as a
theoretical basis for designing arts-integrated language
lessons and for developing future empirical research
instruments.

The principal limitation of the study is its theoretical
and conceptual character. Since no experimental
groups, quantitative measurements, or classroom
observations were included, the identified outcomes
should be interpreted as theoretically substantiated
possibilities rather than empirically confirmed effects.
Future studies should test the proposed model in
different educational contexts and compare its
effectiveness across age groups, proficiency levels,
foreign languages, and types of educational institution.
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Further research should also investigate the influence
of individual multimodal components on specific
language skills, establish appropriate assessment
criteria for learner-generated multimodal products,
and examine the role of teacher competence in arts-
integrated language instruction. Particular attention
should be given to digital art tools, virtual and
augmented learning environments, and artificial
intelligence-based creative platforms. Such research
should evaluate not only learner motivation and
engagement but also measurable changes in linguistic
achievement, communicative performance,
intercultural competence, and long-term knowledge
retention.

REFERENCES

1. Richards, J. C., & Rodgers, T. S. (2001). Approaches
and methods in language teaching (2nd ed.).
Cambridge University Press.

2. New London Group. (1996). A pedagogy of
multiliteracies: Designing social futures. Harvard

Educational Review, 66(1), 60-92.
https://doi.org/10.17763/haer.66.1.17370n67v22j
160u

3. Kress, G. (2010). Multimodality: A social semiotic
approach to contemporary communication.
Routledge.

4. Jewitt, C. (2006). Technology, literacy and learning:
A multimodal approach. Routledge.

5. Mayer, R. E. (2020). Multimedia learning (3rd ed.).

Cambridge University Press.
https://doi.org/10.1017/9781316941355

6. Byram, M. (1997). Teaching and assessing
intercultural communicative competence.

Multilingual Matters.

7. Dornyei, Z. (2001). Motivational strategies in the
language classroom. Cambridge University Press.
https://doi.org/10.1017/CB09780511667343

8. Kao, S.-M., & O’Neill, C. (1998). Words into worlds:
Learning a second language through process
drama. Ablex Publishing.

9. Maley, A., & Duff, A. (2005). Drama techniques: A
resource book of communication activities for
language teachers (3rd ed.). Cambridge University
Press.

Murphey, T. (1992). Music and song. Oxford
University Press.

(2017).

10.

11. The affordances of digital
EFL learning. ELT

413-422.

Jiang, L.
multimodal composing for
Journal, 71(4),
https://doi.org/10.1093/elt/ccw098

12. Zhang, M., Akoto, M., & Li, M. (2023). Digital
188

https://theusajournals.com/index.php/ajsshr


https://doi.org/10.17763/haer.66.1.17370n67v22j160u
https://doi.org/10.17763/haer.66.1.17370n67v22j160u
https://doi.org/10.17763/haer.66.1.17370n67v22j160u
https://doi.org/10.17763/haer.66.1.17370n67v22j160u
https://doi.org/10.1017/9781316941355
https://doi.org/10.1017/9781316941355
https://doi.org/10.1017/CBO9780511667343
https://doi.org/10.1017/CBO9780511667343
https://doi.org/10.1093/elt/ccw098
https://doi.org/10.1093/elt/ccw098

American Journal Of Social Sciences And Humanity Research (ISSN: 2771-2141)

13.

14.

15.

multimodal composing in post-secondary L2
settings: A review of the empirical landscape.
Computer Assisted Language Learning, 36(4), 694—
721.

https://doi.org/10.1080/09588221.2021.1942068

Vygotsky, L. S. (1971). The psychology of art. The
MIT Press.

Eisner, E. W. (2004). The arts and the creation of
mind. Yale University Press.

Gardner, H. (1983). Frames of mind: The theory of
multiple intelligences. Basic Books.

American Journal Of Social Sciences And Humanity Research

189

https://theusajournals.com/index.php/ajsshr


https://doi.org/10.1080/09588221.2021.1942068
https://doi.org/10.1080/09588221.2021.1942068

