2
T A )

O0SCAR PUBLISHING
ervices

American Journal of Philological
Sciences

Vol.05 Issuell 2025
24-26
10.37547/ajps/Volume05Issuell-06

The Role Of “Content” And “Context” Concepts In CBI

And CLIL Methods

Shukurova Marifat Xodjiakbar qizi

PhD Candidate, Tashkent State University of Economics, Uzbekistan

Received: 10 September 2025; Accepted: 02 October 2025; Published: 05 November 2025

Abstract: This article explores the theoretical and practical aspects of the concepts “content” and “context” in
two modern language teaching approaches - Content-Based Instruction (CBI) and Content and Language
Integrated Learning (CLIL). In the process of language learning, content refers to the instructional material, while
context represents the conditions under which the material is learned. Based on literature analysis,
methodological approaches, and learning outcomes, the paper demonstrates how these two categories function
within an integrative language teaching framework. The results confirm that the harmony of context and content
in CBI and CLIL approaches contributes to the development of learners’ communicative and professional

competencies.
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Introduction: Over the past decades, language
teaching methodology has entered a new phase. Unlike
traditional grammar-translation method, modern
approaches emphasize learning a language through
meaning (content) and situation (context). Among such
approaches, CBl and CLIL have proven particularly
effective. CBI focuses on learning a language through
specific subjects or thematic content, while CLIL
extends this by integrating both language and content
into a single educational system. In both approaches,
content answers the question “What are we learning
about?”, and context answers “Where and why are we
learning it?”. Hence, these two notions deserve
detailed theoretical and methodological analysis.

LITERATURE REVIEW

The development of CBI and CLIL concepts has been
extensively discussed in academic literature. Brinton,
Snow, and Wesche (1989) define CBI as a model of
learning through meaningful, content-based materials
rather than isolated linguistic structures. They argue
that learners acquire language more effectively when
focusing on understanding subject matter.

Coyle, Hood, and Marsh (2010) describe the CLIL model
through four key components: Content,
Communication, Cognition, and Culture, suggesting
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that it simultaneously develops knowledge, language,
thinking, and cultural awareness. Met (1999)
emphasizes the importance of selecting content based
on learners’ needs and future professional orientation.
Grabe and Stoller (1997) propose that CBI increases
intrinsic motivation, as “students learn the language
not for its own sake but to understand meaning.”

Dalton-Puffer (2011) and Lasagabaster & Sierra (2010)
empirically confirm the effectiveness of CLIL programs,
showing that CLIL learners outperform their peers in
receptive skills (listening and reading) and achieve
deeper subject-matter understanding. Overall, these
studies highlight that content and context in CBI and
CLIL complement each other as integral components of
an interactive language learning system.

METHODS

This study employed theoretical and analytical
methods, using key international sources (Brinton et
al., 1989; Coyle et al., 2010; Dalton-Puffer, 2011) as a
foundation. The methodological framework included:

e Comparative analysis — to contrast the notions of
content and context within CBI and CLIL;

e Systemic analysis — to identify interrelations between
the two;
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¢ Pedagogical interpretation — to adapt the findings for
professional language teaching.

Based on the analysis, a conceptual model of content—
context integration in language education was
developed.

RESULTS AND DISCUSSION

The research findings reveal that the content is the
central material of language learning, allowing students
to acquire linguistic elements through disciplinary
knowledge. As an example, in economics, topics such
as “Market Analysis” or “Business Communication”
enable students to master relevant terminology. While,

the context provides the situational and practical
framework for applying this content. For example.
learners use English in realistic communicative
situations such as business meetings, presentations, or
report writing. The integration of content and context
in CBI and CLIL contributes to the development of:

¢ Natural language acquisition,
¢ Professional communication skills,
e Critical thinking and analytical ability.

The following table summarizes the interrelation
between the two concepts:

Aspect Content

Context

Definition
studied

Subject matter or topic

Conditions and situations of

language use

Guiding question

about?”

“What are we learning

“Where and why are we learning

1t?”

Function Teaches language

subject content

through | Applies  language in  real

communicative settings

Example (Business
English)

“Marketing Strategy” topic

“Business meeting” situation

Outcome

knowledge

Formation of disciplinary

Development of communicative

competence

These findings clearly illustrate the integrative nature
of both CBI and CLIL methods.

CONCLUSION

The concepts of content and context occupy a central
place in modern language pedagogy. Their integration
within CBI and CLIL approaches enables meaningful,
realistic, and professionally oriented language learning.
Content represents the knowledge being learned, while
context reflects the environment in which this
knowledge is applied.

This synergy not only enhances linguistic proficiency
but also fosters professional and communicative
competencies. Consequently, CBI and CLIL can be
regarded as contemporary pedagogical models that
enhance the effectiveness of language education
through the integration of content and context.
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