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Abstract: The personality of the coach is increasingly recognized as a key factor determining not only athletic
performance but also the personal and social development of athletes. The concept of the ideal coach goes beyond
technical competence and includes a complex system of moral, psychological, pedagogical, and communicative
characteristics. The purpose of this review article is to systematize and critically analyze contemporary scientific
approaches to the study of personal characteristics of the ideal coach. The review is based on interdisciplinary
research in sport psychology, pedagogy, and coaching science published between 2010 and 2024. Particular
attention is paid to value-based orientations, moral qualities, leadership styles, emotional stability, and
communicative competence as core elements of the coach’s personality. The analysis demonstrates that an ideal
coach is characterized by a balance between demandingness and humanism, authority and empathy, emotional
regulation and pedagogical optimism. The article also highlights the role of coaching philosophy as an integrative
framework that shapes professional behavior, interpersonal relationships, and long-term athlete development. The
findings of this review suggest that personal characteristics of the coach should be considered a strategic resource
in athlete preparation systems and in the professional education and continuous development of coaches.

Keywords: Ideal coach; coach personality; personal characteristics; coaching philosophy; moral qualities;
leadership in sport; sport psychology; pedagogical competence.

INTRODUCTION:

In modern sport, the role of the coach has expanded
far beyond the traditional functions of instruction and

concept of the ideal coach acquires particular
relevance, as it reflects an integrative model that

combines professional competence with stable moral

control of the training process. Contemporary e _ _ ”
research increasingly emphasizes that athletic principles, psychological maturity, and pedagogical
success, athlete well-being, and long-term responsibility.

engagement in sport are largely determined by the
coach’s personality and value system. The coach is
not only a technical specialist, but also a mentor,
educator, leader, and moral reference point for
athletes, especially in conditions of early
specialization, high competitive pressure, and
intensified professional demands.

Classical pedagogical and psychological traditions
have long viewed the trainer as a central figure in the
formation of the athlete’s character, motivation, and
worldview. However, in recent decades, the
commercialization of sport, the pursuit of rapid
competitive results, and the growing emotional and
psychological load placed on athletes have intensified
the need to reconsider the personal foundations of
coaching practice. Under these conditions, the
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Scientific  literature  demonstrates that the
effectiveness of coaching activity cannot be explained
solely by methodological knowledge or technical
expertise. Researchers increasingly point to such
personal characteristics as emotional stability,
empathy, fairness, responsibility, communicative
competence, leadership style, and pedagogical
optimism as decisive factors in the quality of coach—
athlete interaction. Moreover, the balance between
authority and humanism, demandingness and
support, discipline and respect for individuality
emerges as a key feature of successful and ethically
grounded coaching behavior.

Despite a significant number of empirical and
theoretical studies devoted to the coach’s
personality, existing research is characterized by
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fragmentation, terminological inconsistency, and
methodological  diversity. Different  authors
emphasize  moral, psychological, social, or
professional aspects of the coach’s personality, often
without integrating these dimensions into a coherent
conceptual framework. As a result, the image of the
ideal coach remains blurred, and practical
recommendations for coach education and
professional development are frequently reduced to
isolated traits rather than systemic qualities.

The purpose of this review article is to systematize
and critically analyze contemporary scientific
approaches to the study of personal characteristics of
the ideal coach. By synthesizing research from sport
psychology, pedagogy, and coaching science, this
paper seeks to identify the core personality traits and
value orientations that form the foundation of
effective, ethical, and sustainable coaching practice.
Such an analysis is intended to contribute to a deeper
understanding of the coach’s pedagogical mission
and to support the development of training programs
aimed at forming not only competent specialists, but
mature professional personalities capable of shaping
athletes both in sport and in life.

Research goal. The goal of this review article is to
systematize, critically analyze, and conceptually
integrate scientific research on the personal
characteristics of the ideal coach, with an emphasis
on moral, psychological, pedagogical, and
communicative qualities that determine the
effectiveness and humanistic orientation of coaching
activity in modern sport.

Research objectives. To achieve the stated goal, the
following objectives are defined:

1. To analyze theoretical and empirical studies
addressing the personality of the coach within the
frameworks of sport psychology, pedagogy, and
coaching science.

2. To identify and classify the core personal
characteristics attributed to the ideal coach in
contemporary scientific literature.

3. To examine the role of moral and value-based
qualities in shaping the professional behavior and
pedagogical mission of the coach.

4. To explore the relationship between coaching
philosophy, leadership style, and personal
characteristics of the coach.

5. To assess the influence of the coach’s personality
on athlete development, motivation, and long-term
sport engagement.

6. To reveal methodological trends, conceptual
disagreements, and gaps in existing research on the
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ideal coach model.

7. To formulate an integrative conceptual framework
of the personal characteristics of the ideal coach
relevant to coach education and professional
development systems.

LITERATURE REVIEW

The problem of personal characteristics of the ideal
coach occupies a central place in contemporary sport
psychology and pedagogy, as the coach’s personality
is increasingly viewed as a decisive factor in both
athletic  performance and holistic  athlete
development. Scientific interest in this topic has a
long tradition, yet it has gained particular relevance in
recent decades due to intensified competitive
pressure, early specialization, and growing concern
for athletes’ psychological well-being.

Early conceptualizations of the coach’s personality
emphasized professional competence and authority;
however, later research expanded this perspective to
include moral, psychological, and communicative
dimensions. Boiboboev and Mullabaeva (2019)
systematized professionally important qualities of
sports coaches and proposed their classification into
ideological, moral, and communicative groups. Their
work underscores the foundational role of moral
qualities—such as humanism, honesty, politeness,
and pedagogical optimism—which are regarded as
essential attributes of the ideal coach personality
rather than optional personal traits. This value-based
approach reflects a classical pedagogical tradition in
which the coach is viewed as an educator and moral
guide.

A closely related research direction concerns the
social perception and image of the coach. Shevyreva
et al. (2021) demonstrated that a positive
professional image of the coach is formed not only
through competence, but also through behavioral
and communicative characteristics, especially when
working with young athletes. The authors argue that
moral consistency, emotional restraint, and effective
communication contribute to trust, authority, and
long-term cooperation in the coach—-athlete
relationship. These findings support the idea that the
ideal coach is evaluated by athletes not only by
results, but by everyday interpersonal conduct.

Psychological  studies  further  enrich  the
understanding of the ideal coach’s personality.
Khodosok and Prikhodko (2017) presented a
psychological portrait of an effective coach
characterized by collectivism, responsiveness, tact,
conscientiousness, responsibility, and fairness. These
traits are closely linked to leadership effectiveness
and social influence within sports teams. Similarly,
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Kunger and Melnikova (2017) found that successful
coaches demonstrate higher levels of kindness,
persistence, responsibility, and social boldness, as
well as a positive attitude toward psychological
support and cooperation with sport psychologists.
Their  work  highlights  emotional-methodical
pedagogical style as dominant among successful
coaches, suggesting that emotional regulation and
methodological clarity are key components of
coaching mastery.

A comprehensive and conceptually integrative
approach to the personality of the coach is presented
in the monograph by Korkh (2023), which models the
ideal coach as a benchmark figure toward which
professional development should aspire. Korkh
emphasizes benevolence combined with
demandingness, emotional self-control,
communicative tact, and the ability to establish
legitimate authority. This duality—strictness without
authoritarianism and empathy without
permissiveness—emerges as a recurring theme
across the literature.

The relational aspect of coaching is examined in
studies focused on coach—athlete interaction.
Svetlova (2014) and Larionova (2012) demonstrated
that leadership style, fairness, and communicative
sensitivity significantly influence athletes’ motivation
and satisfaction. Democratic leadership styles are
consistently associated with higher levels of trust and
engagement, whereas rigid authoritarian approaches
tend to undermine long-term cooperation. These
findings reinforce the notion that the ideal coach
must flexibly adapt personal behavior to the needs,
age, and experience of athletes.

Research on children’s and youth sport places
particular emphasis on the socio-psychological role of
the coach. Pologrudov (2020) developed a socio-
psychological portrait of the children’s sports coach,
identifying moral stability, emotional balance,
responsibility, and pedagogical orientation as core
determinants of effectiveness. Lubysheva (2020;
2022) further argued that the modern coach’s
competence includes a “reserve of professional
resilience,” based largely on personal qualities such
as optimism, willpower, and ethical responsibility,
especially in work with athletes facing identity and
life-goal formation challenges.

Several studies address the integrative pedagogical
mission of the coach. Markov and Nikolaeva (2019)
described the trainer as simultaneously a pedagogue,
psychologist, leader, and mentor, emphasizing
resistance to pressure for short-term results and a
strong sense of social responsibility. Volkov et al.
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(2015) conceptualized the coach’s ultimate task as

supporting the athlete’s self-organization and
harmonious personal development, highlighting
competence, cultural maturity, and emotional

stability as indispensable personal foundations.

Empirical analyses by Mamedov (2015), Shalabanova
and Nikolaenko (2015), and Andreeva et al. (2014)
confirm that elite athletes value coaches not only for
professional knowledge, but for communicability,
stress resistance, flexibility, enthusiasm, and
organizational ability. These studies suggest that at
the highest levels of sport, the coach’s personality
often becomes a source of motivation and meaning
rather than merely a managerial function.

Recent works by Bushneva et al. (2022) and
Nechepurenko and Kalachikov (2024) further
emphasize pedagogical optimism, kindness, honesty,
emotional balance, and democratic leadership as key
traits of the ideal coach, particularly from the
perspective of athletes themselves. The convergence
of athlete and coach evaluations indicates a growing
consensus regarding the moral and interpersonal
foundations of effective coaching.

Overall, the reviewed literature demonstrates that
the personal characteristics of the ideal coach
represent a multidimensional construct integrating
moral values, psychological stability, communicative
competence, leadership style, and pedagogical
orientation. Despite differences in terminology and
methodology, most researchers agree that
professional knowledge alone is insufficient. The ideal
coach is formed at the intersection of personality,
philosophy, and responsibility—an understanding
that requires systematic synthesis and conceptual
clarification, which this review seeks to provide.

RESULTS AND DISCUSSION

The synthesis of the reviewed literature reveals a
stable and conceptually coherent set of personal
characteristics that define the image of the ideal
coach across different sports contexts, age groups,
and levels of athletic performance. Despite
methodological diversity and disciplinary differences,
the findings demonstrate a high degree of
convergence regarding the moral, psychological, and
pedagogical foundations of effective coaching. This
section presents the key analytical results and
discusses their theoretical and practical implications.

First, the analysis confirms that moral and value-
based characteristics form the core of the ideal
coach’s personality. Humanism, honesty, fairness,
responsibility, and pedagogical optimism are
consistently identified as universal attributes
irrespective of sport type or athlete qualification
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level. These qualities function as stable regulators of
professional behavior, ensuring ethical decision-
making and long-term trust in coach—athlete
relations. Importantly, the literature indicates that
moral authority, rather than formal power,
constitutes the primary source of a coach’s
legitimacy. This finding challenges utilitarian models
of coaching focused exclusively on performance
outcomes and supports traditional pedagogical views
of the coach as an educator and moral guide.

Second, psychological stability emerges as a critical
condition for coaching effectiveness. Emotional self-

regulation, stress resistance, and behavioral
consistency are repeatedly emphasized as
distinguishing features of successful and ideal

coaches. The reviewed studies demonstrate that
emotional instability or impulsive behavior
undermines athlete confidence, disrupts
communication, and negatively affects motivation.
Conversely, emotional balance allows the coach to
maintain demanding standards without resorting to
authoritarian control. These results suggest that
psychological maturity is not a supplementary trait,
but a structural component of coaching
professionalism, particularly in  high-pressure
competitive environments.

Third, communicative competence and leadership
style represent an integrative dimension linking
personal qualities with practical coaching behavior.
The literature consistently associates democratic and
emotionally supportive leadership styles with higher
athlete satisfaction, motivation, and engagement. At
the same time, the ideal coach is not portrayed as
permissive or overly lenient. Rather, effectiveness is
achieved through a balance between demandingness
and empathy, clarity and flexibility, authority and
respect for individuality. This balance reflects a
pedagogically grounded leadership model in which
communication serves not only informational, but
also motivational and developmental functions.

Fourth, the results highlight the role of coaching
philosophy as a unifying framework that integrates
personal characteristics into a coherent professional
identity. Coaching philosophy operates as a value-

based filter that guides behavior in ethically
ambiguous or stressful situations. Coaches with a
clearly articulated humanistic philosophy

demonstrate greater consistency in decision-making,
stronger resistance to short-term performance
pressure, and a long-term orientation toward athlete
development. This finding underscores the
importance of reflective practice and philosophical
self-determination in coach education programs.
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Fifth, the reviewed data reveal age- and context-
specific variations in the prioritization of personal
characteristics. In children’s and youth sport,
emotional warmth, patience, moral consistency, and
communicative sensitivity are emphasized as central
traits of the ideal coach. In elite and high-
performance sport, athletes place greater value on
psychological reliability, fairness, competence
combined with personal authority, and the ability to
provide emotional support under competitive stress.
Nevertheless, these differences do not contradict the
general model but rather specify its application across
developmental stages.

A critical discussion of the findings also reveals several
unresolved issues in the current body of research.
First, there is a lack of standardized criteria and
diagnostic tools for assessing personal characteristics
of the ideal coach, which limits comparability across
studies. Second, many investigations rely on
subjective evaluations by athletes or coaches,
increasing the risk of social desirability bias. Third, the
concept of the “ideal coach” itself is often treated
descriptively rather than analytically, with insufficient
attention to cultural, institutional, and historical
contexts.

Despite these limitations, the cumulative evidence
clearly indicates that the effectiveness and ethical
sustainability of coaching practice are grounded in
personal characteristics rather than technical
expertise alone. The ideal coach represents a
synthesis of moral integrity, psychological maturity,
pedagogical responsibility, and reflective philosophy.
These results support the argument that coach
education and certification systems should prioritize
personal and value-based development alongside
methodological training. In this sense, the ideal coach
is not merely a functional specialist, but a mature
professional personality capable of shaping athletes
both in sport and beyond competitive outcomes.

CONCLUSIONS

The review demonstrates
characteristics of the ideal
multidimensional construct integrating moral,
psychological, pedagogical, and communicative
qualities. Core traits consistently identified across
studies include humanism, honesty, fairness,
responsibility, emotional stability, pedagogical
optimism, communicative competence, and balanced
leadership. These characteristics collectively enable
the coach to establish trust, motivate athletes, and
support their holistic development, going beyond
mere technical or performance-oriented functions.

that the personal
coach constitute a

From a practical perspective, the findings suggest
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several key implications:

1. Coach Education and Professional Development —
Programs should incorporate modules on moral
reasoning, ethical decision-making, emotional
intelligence, and reflective practice to cultivate the
personal qualities essential for effective coaching.

2. Leadership and Communication Training -
Emphasis should be placed on democratic leadership
styles, empathetic communication, and adaptive

interpersonal strategies to strengthen athlete
engagement and trust.
3. Athlete Development Programs - Coaches’

personal characteristics must be considered a
strategic resource in designing training environments
that foster not only sport performance, but also
psychological resilience, motivation, and social
maturity.

4. Evaluation and Selection of Coaches — Assessment
frameworks should integrate indicators of moral,
psychological, and communicative competencies, in
addition to technical expertise, to ensure alignment
with long-term athlete development goals.

In conclusion, the ideal coach is a professional whose
personality embodies ethical integrity, psychological
resilience, pedagogical insight, and communicative
skill. Developing and maintaining these qualities
should be a central focus of both individual
professional growth and systemic approaches to
coach preparation, as they represent the foundation
for sustainable, effective, and humanistic coaching
practice.
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